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CHAPTER I 
INTRODUCTION 
PurpOSe 
The purpose of this study is to construct a workbook of experiences 
to help junior-high-school pupils in Thailand speak more accurate Amer-
ican English by establishing correct vocal patterns and correct habits 
of pronunciation and articulation. 
Procedure 
Because of the lack of adequate material and information relative 
to the teaching of oral English in Thailand, the writer analyzed her 
own problem in learning English and also requested information from 
Thai people who are studying in the States concerning their difficulties 
in speaking English. She gained further information by .. listening to 
Thai people speak English and noting their difficulties. The inf'orma-
tion received on questionnaires together with the writer's own observa-
tion and the knowledge gained through her slight professional experience 
as a Thai school teacher, will be used as the bases for developing exer-
cises to help Thai junior-high-school pupils handle their oral English 
problems. 
Scope and Limitations 
The Workbook includes twenty-six lessons devised to help Thai 
pupils improve their skills and abilities in speaking English with 
Boston Univers ity 
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relative ease and conversational style. It does not include materials 
of teaching reading and writing of English. 
The writer found it practicable to divide the lessons into three 
parts: the main patterns devoted to vocalization and intonation in 
speaking American English; patterns devoted to pronunciation and arti-
culation of various vowel and consonant sounds; smaller sections deal-
ing with usage and vocabulary. 
Justification 
The problem of speaking English is difficult for Thai pupils in 
Junior-high-school because they are undergoing a difficult stage of 
language development. By the time they have completed junior-high-
school, they have studied the rules of English grammar for four years 
(some for almost eight years), and have been learning how to read and 
write; but they do not apply these rules to the spoken language. They 
learn how to write and read in the classroom, but they do not have the 
opportunity to converse in English with each other either inside or 
outside of the classroom. The only language that the Thai pupils speak 
is Thai. While English is a requirement from the fifth grade to college, 
it is not the universal language of the people. In addition to these 
difficulties, the teacher's own English may not provide correct exam-
ples of English pronunciation and articulation, with the result that 
the development of the pupil's ability to speak accurate English is 
badly handicapped. 
In junior-high-school where English is taught to children as a 
second language, more effective methods of teaching must be employed 
to help the pupils. Many more materials and more opportunities for 
the students to improve their speaking habits by oral activities are 
needed. 
It is the writer's viewpoint that oral English should be taught 
in junior-high-school as a counterpart of the first year of the read-
ing and writing of English. The following lessons, therefore, are 
devised as a helpful guide to more accurate oral English. 
3 
CHAPTER II 
RESEARCH CHAPTER 
English as an International Language 
English is the major commercial, scientific, and diplomatic 
language of the earth, and the most widely used second language in 
1/ 
foreigh countries.- The percentage of English speaking people who 
2/ 
read and write nowadays is much greater than those who do not.-
4 
English is suprassed only by Chinese which is spoken by an esti-
mated five hundred million people in China and Mongolia peoper. But 
in numbers of native and foreign speakers, English comes close to 
11 
being the top language of the world. 
England's rise to power was accompanied by the ascendency of 
English as a world language. Her political union with foreign coun-
tries helped make it certain that the English language was established 
in every comer of the earth through conquest' colonization, and the 
4/ 
commercial rise of the English speaking peoples.-
y Harry Hansen, "English and Other World Language", The World Almanac, 
New York World Telegram, New York, 1952, p. 582. 
g/ Nicholas Murray Butler, Modern Forei Lan a es and the Interna-
tional Mind, Bulletin, 1940, Number , Language Leaflets, Washington 
D.C., p. 1. 
1/ Harry Hansen, 12£· .ill· 
l:/ Stuart Robinson, The Development of Modern English, Prentice Hall 
Incorporated, New York, 1938, p. 93. 
1,') 
I, Otto Jespersen says: "The English language is a methodical, 
energetic, business-like and sober language. It is so rich, so noble, ]/ 
so pliant, so expressive and so interesting. 
Albert Croll Baugh believes that: 
"The importance of the English language is natura~ very 
great. English is the language not only of England but of the 
extensive colonies associated with the British Empire, and it 
is the language of the United States. Spoken by nearly two 
hundred million people, it is in the number who speak it the 
largest of the occidental languages. English speakingftseople 
constitute about one-tenth of the world's population."E/ 
The Problem of Teaching English as the Second Language 
In learning a new language, the chief problem is not at first that 
of learning vocabulary. It is, first, the mastery of the sound system--
to understand the stream of speech, to hear the distinctive sound fea-
tures and to approximate their production. It is, second, the mastery 
of the features of arrangement that constitute the structures of the 
language of instruction and study. These must become authentic habits 
even of the adult learner of the new language. 11 
For Thai children, English presents a great problem because they 
have been brought up in a language whose patterns of sounds are in 
contrast to English; for example, they need not stress certain sylla-
1 I 
bles as in English words like "embassy", "vanilla." 
1/ Otto Jespersen, Growth and Structure of the English Language, 
Teubner and Company, Leipzig, 1935, p. 17. 
y Albert Croll Baugh, A History of the English Language, D. Appleton 
Century Company, 1935, P• 6. 
11 Charles C. Fries, Teaching and Learning English as a Foreign Lan-
@age, University of Michigan Press, An..11 Arbor, 1949, p. 3. 
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The practice which the student attempts must be oral practice. 
No matter if the final result desired is only to read the foreign 
language the mastery of the fundamentals of the language-the structure 
and the sound system with a limited vocabulary-must be through speech. 
Even if one wishes to learn the foreign language solely for read-
ing, the most economical and most effective way of beginning is the y 
oral approach. 
Harold Dunkel says that: 
" •••• even after fifteen or twenty years of using one set of highly 
complicated and co-ordinated movements in speech, the student will 
never quite master another because habits of spe~qh production in 
his native language will continually interfere."E/ 
In learning a foreign language a further complication of the total 
situation is that new methods of accentuation must replace the old; tone, 
volume, and rhythm must be changed to conform with the new one. The 
difference in the whole intonation pattern between an English-speaking 
person and a ~dreigner is so great that they frequently cannot under-
stand each other. 
Seth Fessenden agrees that: 
"The phy,siological habits of non-English speakers are diffi-
cult to break. Long serious study and real interest in the activ-
ity must accompany the process. The tongue, lips, jaws, and throat 
are the frequent sources of trouble for the speaker unless he 
releases their tension and makes them flexible. Accuracy in the 
formation of the individual sounds is an essential part of good 
speech. Therefore, the inaccurate ~~tivity of the tongue, lips, 
and jaw produces inaccurate speech • ..Y 
1/ Charles c. Fries, ~· ill·, P• 7. 
y Harold Dunkel, Second-Language Learning, Ginn and Co. , Boston, 1949, 
P• 70. 
1/ Seth Fessenden, Speech and the Teacher, Longmans, Green and Company, 
New York, 1946, p. 82. 
7 
Methods of Teaching Oral English as a Second Language 
In Fries opinion, in learning a foreign language, especially a 
modern language, it is desirable to use conversation, discussion, and 
reading in the language itself without translating or without study-
ing formal grammar. The first words are taught by pointing to objects 
or pictures, or by performing actions. The teacher's main duty, there-
fore, is to make the students realize and understand th1JPart of oral 
communication in their present lives and in the futnre. 
The worthy teacher should tr.1 to meet the challenge. He should be 
educated in oral language and the less technical aspects of speech. 
His skill is employed not only in methods of dealing with voice and body 
control, but also in developing attitudes, emotions, and the intangible 
responses which make up the situations in which language must be used. 
The use of the voice and the body in expression must be taught as def-
2/ 
ini tezy and intelligently as the language skills.-
Accurate speech depends primarily upon precise, easy adjustment 
of the organs of articulation for the various speech sounds and upon y 
a good basic voice. 
In a class where English is used as a second language, the teacher 
should be quick to notice faulty habits of speech. An awareness of the 
problems 0'£ the student's voice would enable him to apply remedial 
Y Charles C. Fries, .2E.• ill·, P• 1 
y Wilbur Halfield, An Experience Curriculum in English, D. Appleton 
Century Co., 1935, p. 133. 
1/ Letitia Raubicheck, Teaching Speech in Secondary Schools, Prentice 
Hall, New York, 1935, p. 37. 
8 
measures whenever possible. 
William Brigance and Florence Henderson believe that the important 
thing is not how a sound is made by itself but how it is made in words 
or groups of words. Rhythm must be watched, for the patterns of rhythm 
are what makes English sound like English. A foreigner may have mast-
ered all the sounds of English but if rhythm is not mastered he still 
1/ 
sounds like a foreigner.-
Stressing the right syllable or ward is important and should form 
a part of the phonetic training of students, especially the non-English-
speaking group. The lessons on correct stressing should include a 
comparison between the native characteristics of the pattern of the 
student and the pattern of accepted English. If the students find 
difficulty in adapting the correct intonation, muscular action might 
be used without visual imagery. Teaching the pattern in the air or on 
the blackboard assists the student in a better perception of the prob-,;.. 
2/ 
lem.-
The value of phonetics in teaching foreigners is very great. It 
should result in the student's hearing his mistakes and in helping him 
improve his speech. The keynote of phonetic training is ear training. 
The student should be able to discriminate between the sounds of the 
English language; no sounds should be considered learned until the 
students are able to recognize them in their own sp~ech and in the 
l}William Brigance and Florence Henderson, Improving Speech, J.B. 
Lippincott Co., Philadelphia, 1945, p. 13. 
_g/Charles C. Fries, .2E- cit., p. 25. 
\ 
9 
speech of others and can produce them correctly in accordance with the y 
proper symbo 1. 
Robert Cole believes that using phonetic scrip would be an effec-
tive method. The phonetic alphabet is a convenient way of representing 
the actual sounds of language. Each symbol of the alphabet represents 
a sound; enables the learner to identify the specific sound. The teacher 
may utter the correct sound or use a recording which emphasizes that y 
sound. 
The teacher must have his goals clearly in mind. He should make 
use of various materials to help acconplish various objectives. In 
the .opinion of the writer, the use of audio-visual materials is a 
"must" in the classroom; for example, pictures, charts, and other con-
crete materials help make teaching effective. 
Margaret Emmons finis that it is helpful to use charts for the 
vowel and consonant sounds. She says for better results, fill in the 
chart as each sound is taught. Fill in at least one key 'WOrd, writing 
it with letters and symbols. Whenever a phonetic symbol is written, 
~ 
it should be enclosed in brackets or parentheses to avoid confusion; 
for example: 
symbol 
c :;t.J 
[/J 
cc9J 
CH-J j} Charles C. Fries, 1:2£. cit. 
Consonants 
key word 
%00 
-rrJ..k, 
.&..;..., 
~ 
2/ Robert Cole, Modern Foreign Language 
Century, New York, 1937, p. 324. 
transcription 
cz.u.J [. f j ] 
[. $1'11] 
[ t/-'€1'1] 
of Their Teaching, D. Appleton 
3/ Margaret Emmons, Orientation and English Instruction for Students 
From Other Lands, Bulletin, 19.50, Federal Security Agency, Office of 
Education, Washington D. C., p. 17. 
·j 
symbol 
riJ 
[I] 
[~] 
[E] 
Vowels 
key word 
-tot 
..../JVJ; 
~~ 
~ 
transcription 
c:!t..J 
Chzt] 
[k?L[] 
l 'lYietJ 
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Some teachers find it helpful in demonstrating the production ·of 
sounds to draw a diagram showing the relative position of the tongue; 
for example: 
The Vowel Diagram 
Front Middle Back 
~at- i. ~ - <"1?7 0 <M1. 
.il- I 
d- .W.~ 
eJ Q (){;) - .e. 
3 - -fd.i,. oL 3 0-~ ~ - C. 
cl - a.Bo-<d;. (;) - aLe, 
a1 - ?1:.. 
( rv.J_ _q_ ) .1\-~ ( P- .fj~) 
()_- ~  
\ \ y 
Consonant Chart 
Consonants are here listed according to place of interruption. 
Voiceless 
rf 
-f 
Lip Sounds 
Lip Teeth Sounds 
Tongue Teeth Sounds 
Front Tongue Gum Sounds 
Voiced 
bMW 
v 
ll 
..t '-#11) ~~ ~ 
I 
-t s f tf 
d 1 '>?) ..€, .A_~ "Z: .J Z ~ ~· 
c1.. 1?1 c , z:.. () '1J 
Mid Tongue Palate Sounds 
Back of. the Tongue and Palate Sounds 
Aspirate Sound 
'j 
d 
1/ Letitia Raubischeck, How to Teach Godd S eech in the Elementa 
School, Noble and Noble Publishers Inc., New York, 1937, p. 1. 
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Others like to demonstrate with a plaster model of the organs 
used in producing speech. Mimicry is also an effective technique. 
It is used not only for teaching sounds, but also for teaching words y 
and rhythm. 
In the class, teacher may use the audio-visual aids; for example, 
' 
films and filmstrips which can provide units for study in pronunciation, 
rhythm, and speed. Recordings of the teacher's voice or some competent 
speakers may be used as guides or examples. If possible, it is desirable 
that the teacher give the students an opportunity to record their own 
voices. This is valuable in helping them detect their own faults and 
their own progress in oral speaking. 
Some teachers find it helpful to let their pupils make actual 
recordings of their own voices at various intervals in order to check 
their progress. Each recording should be evaluated by both teacher 
and pupils. Students can be helped to improve their ability to listen 
accurately and to discriminate between correct and faulty speech by 
evaluating their 01'm. and their classmates' abilities. Such co-opera.;;;. .. 
tion.may also be a means of developing knowledge of constructive criti-
cism which creates in the students a lively interest and a desire to 
learn. 
The measures of pupil achievement may be determined by various 
tests. These may be both oral exercises and written work. Teacher 
and pupil-made checklists may be used; for example: 
Y ~., P• 22. 
2/ Julita R. Sansom, A Wo~kbook for the Improvement of Oral English 
for Ninth-Grade Students in the · Philippines, Unpublished Master's 
Thesis, Boston University, 1952, p. 28. 
y 
Outline for Voice Analysis and Diagnosis 
I. Tempo (rate) Very Good 0 Average D Unsatisfactory 0 
(Indicate below) 
A. Too fast • • . . . • . . • . . • • . • • . • • • • • • 
B. Too slow . . • . . . . . . . . • • • • • . • . • . . • 
c. Unvarying monotonous . . . • . • • . . . • • 
D. Poor phrasing; irregular rhythm of speaking • . • . • 
E. Hesitations . . • . . • . • • • • • . . . . . . • • . 
II. Loudness. Very Good 1:=1 Average CJ Unsatisfactory 0 
:(Indicate Below) 
A. Too loud . . • . . . . • • . . • . . . • • • • • • 
B. Too weak . • . . . . • . . . . ~ . . . . . . • • . • . 
c. Lack of variety or monotony of variety • • • • • • • • 
D. Force overused as a form of emphasis • • • • • • • 
III. Pitch. Very Good 0 Average I -:I Unsatisfactory D 
(Indicate below) 
A. 
B. 
c. 
D. 
E. 
F. 
General level too high • • • • • • • • • • • • • • • • 
General level too low • • • • • • • • • • 
Lack of variety, monotony • • • • • • • • • • 
Fixed pattern monotonously repeated • • • • • • • 
Lack of relationship between pitch changes and 
meaning • • • • • • • • . . • • • • • • • • • • • • • 
Exaggerated pitch changes •••• . . . . 
IV. Quality. 
(Indicate below) 
Very Good 0 Average CJ Unsatisfactory D 
A. 
B. 
c. 
D. 
E. 
F. 
G. 
H. 
I. 
J. 
Nasal 
Denasal 
Hoarse • • • • 
• • 
Breathy • • • • • • 
Throaty and guttural •••• 
Strained and harsh (strident) 
. . 
. . . 
. . . . . 
. . . . . . . . . . . 
Flat •••••• . . . . . . . . . . . 
Thin and weak . . . 
Falsetto • • . . . . . . . . . . . . . 
Dull and lifeless . . . . . . . . . . . . . . . . . . 
1/ Virgil A. Anderson, Training the S~eaking Voice, Oxford Univer-
sity Press, New York, 1950, pp. 365=3 6. 
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V. Articulation. Very Good t:J Average 0 Unsatisfactory CJ 
(Indicate below) 
A. Consonants 
1. Slurred over and omitted •••••••••••••• 
2. Specific sounds defective • • • • • • • • 
B. Vowels 
1. General loss of quality; improperly formed • • • • • 
2. Specific sounds defective • • • • • • • • • • • • 
c. General diction careless or slovenly • • • • • • • • • • 
D. Pronunciation pedantic, non standard, dialectical •••• 
Craig Baird and Franklin Knower suggest the following steps: 
14 
"The first step is a systematic test to determine the sounds 
causing difficulty. 
1!Next, one should learn to hear the differences between the 
sounds as produced and ·.as they should be produced. 
"Then fallow the long process of making the new skill of cor- 1/ 
.. · · ·~ ;r-.ect·1pronunciation permanent in isolation and in integrated speech.-
1/ Craig Baird and Franklin Knower, General Speech, McGraw Hill Book 
Co., New York, 1944, p. 246. 
15 
.Glossary of Speech Terms 
The force or energy of a tone to produce loudness. Intensity 
Pitch The position of the tone on the musical seale and il'L 
voice production, as determined by frequency of vocal 
!I 
cord vibration. 
Quality The attribute of tone 'Which ill determined by the com-
Rate 
Monotonous 
Nasality 
position of the sound wave, and which enables us to 
discriminate between two sounds which are alike in 
piteh, duration, and loudness, but yet are different. 
,' . 3/ 
The speed at which . speech is produced.-
A voice having no change or variety in pitch, inten-
1!/ 
sity, or timbre. 
Excessive and unpleasant resonance in the nasal pas-
sages, due to forcing too much breath through too 
21 
closed a passage through the nose. 
Choral Reading - Sometimes referred to as Verse Speaking, has as its 
chief purpose the enjoyment of poetr,y through group 
€1 
reading. 
y 
i/Grant Fairbanks, Voice and Articulation Drillbook, Harper and Brothers, 
~ew York, 1940, p. 160. 
y ~., P• 201. 
'J/ ~·, P• 141. 
h./Samuel D. Robbins, A Dictionary of ~eeh Pathology and TheraiM 
S'ei-.Art Publishers, Harvard Square, 0 ridge, Mass., 1951, p. · • 
21~· :<· . 
§/Muriel B. Newton, The Unit Plan for Choral Rea<!i&;, Expression 
Company, Boston, Massachusetts, 1938. 
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Breatbiness -- Audible emissions of more breath than necessary to y 
Harshness 
Hoarseness 
Thin 
Staccato 
Resonance 
Rhythm 
Intonation 
produce good tone. 
A voice which is offensive to the ear as being coarse, y 
rough, grating, discordant, or rasping. 
Harsh, grating, discordant wice, depending on some 
abnormal condition of the ~' such as drops of 
~ 
Dmcous on the vocal bands. 
Weak and somewhat shrill and metallic tones which are 
-
wanting in bod;y and volume, and due to excessive ten-
sion of the muscles of the larynx, pharynx, and tongue. 
1. Speech marked by abrupt, sharp emphasis, and cut 
short or apart by gaps of silence. 
1' 
2. Scanning speech. 
The resounding quality of the voice. 
The periodic recurrence in time of similar patterns 
§I 
of speech such as pitch, loudness or quality. 
. . JJ 
The rise and fall in pitch of the voice in speech. 
j/samnel_?· Robbins, .2:e• ill·, p. 107. 
Y,Ibid. , P• 108. 
l/.Ibid. 
!t/Ibid.' p. 109. 
2./Ibid., P• 95. 
§/Grant Fairbanks, .2:e• ~·, p. 16o • 
.1/!ebster's Collegiate Dictionag (Fifth Edition), G & c. Mirriam 
Company, Springfield, Mass. , 19 7. 
JY 
\ \ 
Accent or Stress . - - The prominence given to a syllable or word 
which make it stand out above the next word or y 
syllable. 
17 
1/Virgil Anderson, Training the Speaking Voice, Oxford University Press, 
New York, 1942, p. 315. 
A Letter to the Teacher 
Dear Colleague, 
These lessons on voice and articulation are devised to help your 
students develop more effective habits in speaking English. Many of 
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our Thai pupils understand English, but very few of them apeak it clearl.7 
and accurately. The best way to improve their voice and articulation is 
tor YQ1 to have a pleasant, well-modulated and expressive voice and dis-
tinct articulation so that the pupils may learn from your example. You 
need a knowledge of the vocal mechanisms and the ability to teach stu-
dents how to use their own vocal and articulatar,y equipment effectively 
in speech. It is most helpful to students it you can give vocal demon-
stration of principles, such as variation of pitch and intensity. The 
development of resonance, and projection are best llmderstood when stu-
dents are given first-hand demonstrations. 
These lessons were designed mainly for group work. For most effect-
ive teaching, the number of pupils in any group should not exceed twenty-
four. The acoustics of the classroom should be good, with no echo, and 
the walls should be constructed so that sound will not be conducted to 
adjoining rooms. Chairs should be movable in order to all.ow sufficient 
space for exercises devoted to physical preparation for vocalization. 
The lessons were developed .from the results of a questionnaire sent 
by the writer to Thai students who are stndying in the States. The ans-
wers indicated that the greatest problem they have found in learning to 
speak English is vocalization such as pitch, rate, loudness, and quality; 
pronunciation and articulation of certain vowel and consonant sounds; the 
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problems of granmar and usage, and how to use idiomatic phrases. 
The lessons dealing with the voice are developed apart from those 
on pronunciation and articulation. Although some well-lmawn practice 
selections are included, the writer bas purpose:cy chosen examples of 
poetry and p»ose whichare not .f•iliar to most students. She has done 
this to avoid having students read the selections using melody and 
rhythm patterns that are already established. If the pupils are already 
familiar with some material, you may want to use another selection, 
especiallY When the object of the lesson is to develop variety of pitch, 
rate, loudness, and quality. To enable the stadents to hear how &g-
lish sounds when spoken by a native bom American and accustom them to 
the vowel and consonant sounds, you may wish to play the records to 
accompany this paper to the class several times at the beginning of 
teaching. The writer, also, suggests that you may make use of the 
appendices to supplement the actual materials you have. 
Pupils should be encouraged to practice their lessons at least 
three times each day, devoting a minimum of ten minutes to each prac-
tice ,period. They should find a place where they can practice aloud 
without disturbing others or being embarrassed by their utterances. 
If possible, the school should provide such a place for practice act-
ivities. 
I 
.l ,. 
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A Letter to Pupils 
Dear Pupils, 
Speaking our Thai l.anguage is entirely different from speaking 
English. It differs in pitch of voice, in accent, in pronunciation, 
and in articulation. Many times when you hear native English speak-
ing people speak English you may not know whether they speak well or 
not. You will want to know who is speaking well and accurately, and 
you wlll want to speak better English too. 
Speaking accurate English is an accomplishment which you can strive 
tor and achieve. It is .hot too difficult it you determine to do it. 
There are many materials to help you speak English precisely. For 
example, the lessons on the following pages shaw you how to use your 
voice; how to articulate and pronounce various vowel and consonant 
sounds in words and in sentence; an::l how to use idiomatic phrases in 
speaking effective English. 
To speak accurately, you must listen carefully. Recordings or 
the accurate sound of native English speald.ng people can help you 
imitate the correct sound you hear. You can learn how to adjust the -
pitch, loudness, and rate of your voice. You can learn how to pro-
nounce words clearly and accurately without sounding artificial and 
foreign. 
The wise way to use the following materials is to read and prac-
tice them aloud. Much oral work is needed in order to train your ears. 
You can learn to hear how well you can speak. Besides practice in tbe 
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-
classroom, there are many times during the day when you can contribute 
to your progress in voice and articulation improvement without taking 
time out from routine activities. For example, whenever you say a:rry-
thing, you can listen for clear-cut endings to your words; each time 
you step in front of a mirror, you can check your ja:vr relaxation. 
While brushing your teeth, you can stand with your back to the wall 
to cheek posture. Don't worry or be upset when you make mistakes; it 
a 
'fkes time to reach the satisfactory resu1ts. 
After practicing veey often, you will find that you speak effec-
tive English spontaneously and that it is no longer an effort. 
Sincerely yours > 
I• 
i') 
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cHAPTER ni 
LESSONS FOR DEVELOPING VOICE AND ARTICULATION 
The teacher should keep in mind at all times that this is an 
introductory course, at junior-high level, intended to improve oral 
English; therefore, it should be easy and uninvolved. At the begin-
ning, the teacher should survey her students' abilities by discovering 
their areas of weakness, their limitations and their potentialities. 
In order to help the members of the class to discover their needs, the 
teacher may ask them to write the answers to the follow::Lng questions: 
1. Do I speak so everyone can hear me? 
2. Do I use a frienclly voice? 
3. Do I speak clearly? 
4. Do I speak too slowly? 
5. Do I speak too fast? 
6. Do I mumble? 
7. Do I mispronounce some simple words? 
8. Do I stumble in the pronunciation of long words? 
9. Do I stress my words correctly? 
10. Do I omit the final soands o:£ the words such as "bookn 
- , 
11. 
12. 
"find" "cost•? 
-, -
Can I successfully imitate the speech of good speakers? 
Do I use my voice to make my listeners see, hear, and 
feel the things I want them to? 
13. Do I enjoy talking to people? 
,, 
v 
' 
•,, 
i' j . 
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The teacher may provide himself with an evaluation chart to dis-
cover the pupil's weaknesses and strengths regarding his voice and 
pronunciation habits. 
The following list may help diagnose individual problems. It 
may also be used for class instruction and individual practice. 
Voice and Articulation Checklist 
Semester Name .-· ---------
----------------
Instructor Class ----------
--------
Directions: Let each pupil read all sentences .aloud. Check the 
articulation of the underlined sounds. If articulation is poor, 
state in "Remarks" why or what substitute is made. Also check on 
faulty accent. /clp~ /«&'< ~; ~ A_~\J~ {{ 00 ~ ~ 'Q.t.~ 
[a.] l. Arthur joins the ~ in the month 
- -of Mych. 
[U] 2. Look at the J>l:!SBy near the brook. 
- - . -
[ u.] 3. My sh.2_e is in the P.22,1• 
c:i.J 4. He will feed my three geese when 
- --I leave. 
Cj ~.t] 5. Do ~ have a huge dog? 
- -
[ctU] 6 •. I have pl~d the gr~q ar2BPd 
the house. 
·-
[ei] 7. J!!JleS paid £or the .!.Pron. 
[:>1] a. The b£7 bought some .2!1• 
[ r J 9. The rain helps the flowers ~ow. 
- - -[ vJ 10. I believe I will visit 1113' aunt 
- -this yaeation. 
i! 
') [9 J ll. It is not heal~ to put your 
thumb in your mouth. 
- . -
[ ~J 12. It is hard to breathe in this air. 
- -
[ S] 13. Doe! your _!ister _!till like to !ew? 
[ z.] 14. My cou_!in ha! some dai,!i~. 
[ fJ 15. That shop has brushes and washing 
- - -ma.£hines. 
[ t f J 16. Charlie had lunch at the beach. 
- - -
[V] 17. Violets never grow on vines. 
- - -
[\IJ] 18. I !fsh Mary !_Ould !_ake up. 
[&] 19. !!'!1 doesn•t·:,!!;!eat grow evecy!B,ere? 
Voice Rating Sheet 
N~ --------------------
Sex 
------
Age------ Observer -----
Voice 
Intensity 
1. Too Weak • • • . . . 3. Monotonous • • • • • • ~. Other • • • • • 
2. Too loud . . . 4. Flexible • • • • • • 
Pitch 
1. Too High • • • • • • 3. Monotonous • • • 5. Other • • • • • 
2. Too Law • • • • • • 4. Flexible • • • • • • 
Quali;ty 
1. Nasality • • • • • • 3. Harshness. • • • • • 5. Thin • • • • • 2. Breathiness •• • • • 4. Hoarseness • • • • • 6. Other . . • • 
Rate 
-
1. Too rapid • • • • • 4. Staccato • • • • • • 1. Other ••••• 2. Too slow • • • • • • 5. Monotonous • • • • • 3. Prolonged vowels . . 6. Faulty phrasing. 
• • 
Articulation 
Sound Distortions 
1. a •• 
2. d •• 
3. dJh . • 
4. h • 
• • 
• 
• • 
• • 
\ 
6. 0 • 
1. r • 
8. s • 
8. sh. 
• • 
• • • 
• • 
• • 5. 1 • • 10. 4tt. • • 
Sound Omissions 
l. 
2. 
3. 
4. 
5. 
• • • 
. . . . . 
• • • • 
• • • • 
• • • • 
6. 
7. 
8. 
9. 
10. 
• • • 
• • • • • 
• • 
• • • • • 
• • • • • 
Sound Substitutions 
1. 
2. 
3. 
4. 
5. 
• • 
• • 
• • 
• • 
• • • 
• • • 
• • • 
• • • 
• 
Sound Additions 
l. 
2. 
3. 
4. 
5. 
• • 
• • 
• • 
• • 
• • 
• • 
• • • 
• • 
• 
• • • 
6. • 7 •• 
8 •• 
9. • 
10. • 
• 
• 
• 
• 
6. 
7. 
• • 
B. 
9. 
10. 
• 
• • 
• 
• • 
• • • 
• • • 
• • • 
• • 
• • • 
• • • 
• • • 
• • • 
• • • 
• • 
Make ratings from l to 5: 
1.1'; 
12. 
13. 
14. 
15. 
11. 
12. 
13. 
14. 
15. 
11. 
12. 
13. 
14. 
15. 
ll • 
12. 
13. 
14. 
15. 
l poor; 2 ·:- below average; 
5 = good. 
tell. 
th •• 
v • 
11' • 
wh. 
• 
• 
• • 
• 
• 
• 
• 
• • • • 
• • • • • 
• • • • 
• • ••• 
• • • • • 
• • • . . 
• • • • • 
• • • • • 
• • • 
• • • • • 
• • • • 
• • • • 
• • • • • 
• • • • 
• • • . •· 
3 average; 
,· 
16. z • 
Other: 
17. 
18. 
19. 
20. 
16. 
17. 
18. 
19. 
20. 
• • 
• 
• • 
16. • • 
17 ••• 
18. • • 
19. • • 
20. • • 
• • 
• • 
• • • 
• • • 
• • 
• • • 
• • • 
• . .. 
• • • 
• • • 
• • • 
16. 
17. 
18. 
19 • 
20 • 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
• • • • • 
25 
4 = above average; 
( 
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Lessons 1 - 6 
Developing Vocalization and Intonation 
in Speaking English 
" ' ( 
Pretest for Voice and Articulation 
Identify the sounds which the pupils have heard. (The teacher 
stands in the back of the room, be sure not to let pupil's watch 
the teacher • s mouth. The ieacher "'Uill make the sounds by recording 
or b,y her actual sounds.) 
1. I SAW six BIRDS in that small NEST. 
- .... -
2. My COU2_IN H!2 some DAIS~. 
3. T.he DISHES SHOUlD be kept on the SHELF. 
-- -
4. WHY isn • t !!!EAT grown EVER!!!fERE? 
5. WB can WIN WITHOUT a REWARD. 
~ - -
6. I LOVE to DRIVE through the VILLAGE. 
- - - -
7 ~ I !!!INK they BO:£!! have a iOO_'!!ACHE. 
B. It is hard to BREATHE in !,!!IS air. 
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Check the number of students who can identify these sounds, and 
those who camot. For those who cannot identifY the differences in 
sounds, they may need ear training before practising other lessons. 
Lesson One 
General Aim 
To help pupils to use effectively the four vocal skills of 
loudness, pitch, quality, and rate in speaking English. 
Specific Aims 
1. To help pupils establish a desirable pitch level in order 
to have a pleasant voice. 
2. To help pupils to communicate effectively through pitch 
variety. 
Teacher's Procedure 
Have the pupil sing down to h,is very lowest tone. Letting this 
tone be ~ of the musical scale, have the pupil sing up the scale to 
his very highest note including falsetto. Repeat this several times 
to be sure that the maximum range is being covered. (If the pupil 
has difficulty in singing a scale it may be necessary for the teacher 
to sing it w.i th him). Count the notes as the pupil sings from his 
lowest to his highest note. Research has shown that, following these 
instructions, superior speakers have average total sing$ng ranges 
including falsetto of approximatel:,y 22 to 24 notes, or 1.8 to 20 
musical tones. The average voice will be found to perform best lib en 
the speaking level is at approximately the mid-point of the lowest 
octave of the singing voice. 
."; 
... ~ 
. ; \ 
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Pupils' Activity 
Practice the following pa. ttems several times, raising and 
lowering the pitch within an easy pitch range. 
High 1a 1a 
Average la la la la 
la la 
High 
la 
la la la 
la Average la 
la 
Speak each of the follOWing sentences several times, using a 
different pitch pattern each time. 
Why 
did you leave so ear 
leave ear 
Why did you so ly? 
you 
Why did leave so ear 
ly? 
You mean you haven 1 t seen that show? 
What time is it? 
Where are we going? 
Why did you do it? 
l-Asking for information- l emphasize the actions . _ 
[
Expressing misunderstandingj 
entP.hasize the variety of 
in'flection. 
Asking for personal--
emphasizing "you" J 
... ·· 
Did he go? 
How could you ever do a thing like that? 
At what time do you think we should leave? 
How many are there? 
Do you think be did it? 
Is it very far to the house? 
Have you ever seen anything as unusual as this? 
Are you fellows going out tonight? 
Who dreamed up that idea? 
When will this ever stop? 
How many times must I tell you no? 
Will you, or won't you do it? 
Are you going to drive me home tonight? 
How are you? 
30 
' ( \ 
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Lesson Two 
General Aim 
To help pupils to use effective vocal skills in speaking English. 
Specific Aim 
To help pupils learn to vary the loudness of the voice. By 
increasing or decreasing the force of the voice in order to emphasize 
different meanings in what they say. 
Teacher's Procedure 
Let the pupils speak Gn [ ah J sound in order to discover a loud-
ness which will serve as a good average for their speech mechanisms; 
then use the following patterns as guides for varying the loudness 
of the voice: 
J 1 5 .r 7 J I ~ ~ (I 
I ~ 3 1- 6- c ( 
I 9 3 ,Jf. s G. 7 8 
Explain haw to adjust the loudness to particular social sit-
uations. In ordinary conversation, the voice need only enough volume 
for all listeners to hear. 
Pupils' Activity. 
Repeat the above, using the [ ah J sound instead of the :rmmbers 
twice. 
Repeat the above, using the [ do ] seund instead of the nwnbers 
32 
twice. 
Read the following sentences, varying the loudness appropriately: 
Boomlay, boomlay, boomlay, boom 1 
Ye blocks 1 ye stones, ye worse than senseless things 1 
Run for your livesl 
Stand up, speak up, shut up. 
Drive hard, you will never make it. 
Vulgar _ vultures, black, dirty vultures 1 
The waves rolled high, the wind blew hard! 
Lift up your head, 0 ye gates: and be ye lifted up, 
ye everlasting doors. --Psalms. 
~ 
' . 
,. 
(! 
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Lesson Three 
General Aim 
To help pupils to use effective vocal skills in speaking English. 
Specific Aim 
To help pupils in using the appropriate rate for effective speak-
ing. 
Teacher's Procedure 
Set a clock before or near the students so they can hear the 
ticking. Let them beat time as they listen to it. Then ask them to 
tell the difference in beat between the sounds they heard. Explain 
that speech may be slow, average, or rapid according to the speaker's 
emotional or mental attitude. (A metronome can be substituted for 
the clock.). 
Pupils' Aetivi ty 
Use the following patterns and practice varying the rate of 
spealdng. Keep the pitch and loudness at the average. Let the dots 
between the numbers indicate the length of the pause. Comt 1 to 8 
as the clock ticke tempo or rate. 
12345678 
1 • 3 • 5 • 7 • 9 • 11 • 13 • 15 
1 • 3 4 • 6 • 8 9 • 11 • 13 
1 2 • 4 . 5 • 7 8 • 10 11 
1 • 3 L 5 • 7 • 910 11 
1 • • 4 • • 7 • • 10 • • 13 14 15 16 
12··567·9·11• .14 
1 • • • 5 6 7 • 9 • • 12. • 15 16 
\ 
' . 
'.i ,I 
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As they count, let them mark time softly with one finger tapping 
on the deale. 
Read the following exclamations, pausing at the I markings as 
indicated: 
Jly Dear l I You've changed 1 I 
Your dress 1 I How lovely 1 I 
Read the following selections, pausing briefly at the I markings 
and for a longer period at the II markings: 
"Break, I break, I break, I 
On thy cold gray- stones, I 0 Sea 1 I I " 
(Alfred, Lord Tennyson, "Break, 
Break, Break") 
Blow' high, I blow, I I set the wild echoes ny-mg I I 
and answer, I echoes, I answer, II dying, I dying, I dying. 
(Alfred, Lord Tennyson "Songs" 
from The Princess) 
y 
\ 
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Lesson Four 
General Aim 
To help pupils to use effective vocal skills in speaking English. 
Specific Aim 
To help pupils to adapt the guality of the voice to varying sit-
uations in order to speak effectively. 
Teacher's Procedure 
The teacher s{lys the Mother Goose rhyme to the class, using an 
unpleasant quality of voice such as nasality, throatiness, breathiness. 
Explain the causes of these characteristics. Give the pupils the 
following suggestions for improving the quality of the voice. 
1. Relax the j a:w. 
2. Open the mouth and pharynx as widely as possible. 
3. Inhale through the mouth and nose. 
4. Speak with full nasal and oral resonance. Keep voice through 
the nose not through the mouth. 
5. Assume an optimistic attitude towards things and people around 
you. 
Pupils' Act! vi ty 
Speak the following sentences and phrases, concentrating on open-
ing the mouth for speaking with f'ull voice. 
Good bye l 
How goes it? 
' 
') \ 
I hope so. 
Have you tried? 
The oval window is large. 
Ask and it shall be given. 
How do you do? 
Wait for us. 
Opal does well in school. 
Orval is over there. 
Speak with open mouth as you give the following commands: 
1. Stop that immediate}J" f 
2. We'll have no more of that! 
,3. Don't let me catch you doing that again 1 
4. You shall have to slow down or I will drive. 
5. Wait tor me 1 
36 
6. You'll have to behave yourself, or you are going home. 
7. Hold your tohgue J 
Read the following peem in greup. A number of students alone 
will read the part for dark voices, and then everybody joins in the 
rest of the poem. 
.- ·~-
All: 
Dark voices: 
All: 
Look Out 
Look out ! Look out J 
A motor is coming! 
Look out 1 Look out 1 
A motor is coming 
Look outl 
Here comes splashing 
And boating, and dashing z· 
Look out l LoOk out l Look out l 
Look out 1 Look out 1 
A motor is ooming 1 
Look out J Look out l 
A motor is coming! 
Look out! 
(Paul Edmongs) 
31 
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Lesson Five 
General Aim 
To help pupils to use effective vocal skills in speaking English. 
Specific Aim 
To help pupils lmow where to put tbe stress in words and sentences. 
Teacher's Procedure 
Write the passage of the poem or prose on the chalkboard. Ask 
the students to listen carefully, making note of the words and phrases 
the speaker emphasizes; then the teacher reads that passage distinctly 
in front of the class. Read it again to be sure every word or sen-
tence is distinctly heard by all. Ask the students to look at the 
same speech on the board; let them underline the words they heard 
stressed and indicate which syllable was stressed. Let the class 
read the passage stressing each underlined word or syllable. 
Pupils' Activity 
Say these words softly to yourself. Place the stress mark over 
the syllable which you think should be stressed s 
1. label 1a bel 6. piano pi an o 
2. location l.o ca tion 7. passenger pas sen ger 
3. national na tion al 8. secure seQaR~ 
4. neglect neg lect 9. skeleton skel e ton 
5. perhaps per haps 10. refrigerate re :trig er ate 
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ll. surrender sur ren der 16. whisper whis per 
12. talkative talkative 17. enrollment en. roll ment 
13. transparent trans par ent 18. decorate dec o rate 
14. principal prin ei pal 19. contagious con ta gious 
15. unfortunate un for tu nate 20. buffalo but fa lo 
Refer to the dictionary to check your answers. 
The following sentences are marked for emphasis. Also show by 
using the mark I where the pauses are necessary. Read aloud. 
/ , , / 
The words of a phrase I should be emphasized in accordance with 
, / / / 
the meaning that the speaker wishes to convey. 
/ j / / / 
The meaning of a sentence I can be changed radically" I simply' 
I 
by a change in emphasis I from one word to another word. 
/ / / 
Increasing the duration of a word I is one way of emphasizing it. 
' / / / / 
We know from our observation I that an excited command I tends 
/ / 
to have increased loudness on the stressed words of the command. 
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Lesson Six 
General Aim 
To help pupils to use effective vocal skills in speaking English. 
Soecific Aim 
To help pupils know how to use effective intonation in speaking. 
By knowing patterns of intonation, pupils will be able to speak .Amer-
ioan English more effectivelY• 
Teacher's Procedure 
Play a recording or record of any American English-speaking person. 
Let the class notice the articulation, pronunciation, intonation and 
the voice while he ·speaks. Play it again, so that everyone understands 
what he is saying, and how he says it. Then ask them haw the tone of 
this person • s voice differs from their own. Let pupils study careful.l.y 
the .following guide to intonation. 
S1mple Statement Patterns of Intonation or Intleotion 
• £ 
' 
It is a lovely day. • I ~ 3 s-• • 2 (i 
• J. !t-3 .. • ~ Mary is singing a song. 5 (0 L 
"Yes" and "No" Answer Patterns 3 
• II-. 5 
• ~ llay I go to the show? • • s:....;:; G 
Question - Word Patterns . I ~ • .. 3 .,.,. 
What did y011 say? 
' • I •• - ~ :3 Who is knocking at the door? . .. .. -~ 
5" ' :I_ 
. ., 
. \ 
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Pupils • Acti vitz 
Indicate the intonation markings of the following sentences: 
1. This is a very fll.DIIY' man. 
2. Where did you get your new shoes? 
3. Did you go to the Flower Show? 
4. Well, I know exactly what you mean. 
5. He is very fond of ice-cream. 
6. Betty, close the window. 
7. What are you doing? 
a. Everybody lmows you did it. 
Read the following phrases or sentences with a downward intonation 
on each of them. 
1. I am going home ~ • 7. Carry the large case .~ • 
2. Good night ~ • 8. Feed the flog at ten.41 . 
3. This is the end ~ • 9. Get me some pencils ~. 
4. Turn around ~ • 10. that•s a good remark ~. 
5. I am ready ~ • u. Stand still ~ • 
6. Do it how 4.1 • 12. Call him tomorrow ~ • 
Read the following phrases or sentences with an upward intona-
tion on each of them. 
1. Are you coming/' ? ll. Did you recognize him /' ? 
2. Do you think so.? ? 5. Do you mean it ? ? 
3. Did you 8lTive /" ? 6. Wasn't it good /' ? 
'r 
7. Have you seen her?' ? 
8. Did y-ou get it? ? 
9. Will y-ou tell him?' ? 
10. Will it cost too much ?' ? 
ll. Will it hold together .?' ? 
12. Will you wash the dishes /1 ? 
Read the following items which take an upward intonation, except 
the last, which take a. downward movement. 
1. He came /1 , he saw /1 , he conquered ~ • 
2. Bring me the knives~ , the forks ?" J and the spoons 'At. 
3. The garden contained hollyhocks /' , violets /' , daffodils /" , 
daisies ~ . 
4. He spoke in the name of justice / ·and decency ~. 
J 
5. I will buy" the vegetables ./" , groceries /"., and meat .~. 
6. I can give y-ou seventeen cents ;:" , five old keys ~and 
a dozen pawn tickets ~ • 
7. There were several men in the race: Mil ton /' , Brown ,.?' , 
Shaw 7' , and Stevens ~ • 
·~ 
j, ' . 
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Test on Using the Voice 
Oral Test 
Provide each student the following copies. Let each of them 
read both sections. Grading will be based on the following items: 
Pitch = 2o% Loudness = 20% Rate : 20% Quality = 20% 
Stress = lo% Intonation = 10% 
Directions: 
Read the following two sections aloud to the class and interpret 
them the best way you can. Pay attention to all you know about pitch, 
--
Quality, rate, loudness, stress and intonation. 
1. Grandmother knits and makes hats, caps, and mi ts for all 
of us. 
2. He makes and packs wax ornaments. 
3. He embarks for Frame on one of the new giant boats. 
4. Rex barks through the fence at the ducks. 
5. Lucy bought an ounce of quince jelly. 
6. The boats broke upon the reefs when the lights failed. 
1. Mother looks for bits of rag and brother makes a nice 
1d te t s tail. 
8. I guess you will need the ice-cold drinks. 
9. The goats have eaten all the beets and oats. 
10. A great rat lives under the barn's floor and comes out 
and roles the corn cribs and steals the hens eggs. 
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The child sits in a chair watching mother make chocolate cookies. 
The mother puts the jelly in the jar, the left-over vegetables go in 
the garbage, and a pitcher of orangeade into the ice box. Then she 
puts the matches away where children's fingers cannot reach them. 
After the kitchen is all clean, they go into the dining room to eat 
some cheese. 
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Lessons 7 - 13 
Developing Better Pronunciation and 
Articulation of Vowel Sounds 
46 
I ( j 1- ·, Pretest on Vowel Sounds 
A. Written 
The following words rill be wr1 tten on the chalkboard. Ask the 
pupils to copy them dcmn on their papers, and place the diacritical. 
y 
marks on the vowels in each word; for example, hat 
1. ate 11. house 20. tear 
2. fare 12. heart 21. wear 
J. care lj. happy 22. ham 
4. bat 14. dinner 23. play 
'· 
day 15. garage 24. beef 
6. moon 16. pound 25. fair 
1. able 17. bone 26. arr(Jfl 
9. boat 18. rain 27. white 
10. any l! • . fath~:r 28. bull 
B. Oral 
-
Pronounce each word orally and then say it in a short sentence; 
for example, ate. 
-
I ate a hamburger yesterday. 
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).-· Lesson Seven 
General Aim 
To develop better pronunciation and articulation of vowel sounds. 
Specific Aim 
v 
To help pupils improve the ability to reproduce the sound e ( £ ) 
in words and sentences as in: Betty wears the red dress. 
Teacher's Procedure 
u 
Write the sound e (f) on the chalkboard. The teacher presents 
u 
the sound e ( ~ ) by playing a record or producing it himself. Give 
the students enough time to listen and imitate the sound they heard. 
Repeat the sound several times so that the students will reproduce the 
same sound accurately. Show pictures and charts to illustrate the 
position of the mouth. The students' mouths should assume a similar 
position. When the sound has been mastered by the students give the 
words which have that sound. Let the students reproduce the sounds 
aloud individually or in groups, . or both. 
Pupils' Activity 
Let the students listen carefully to each of the following words 
twice; then the students repeat the words as they heard them until 
they can say them .well. This exercise may be practiced as a class, 
or in a small group, or individually. 
•) 
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Initial .Medial 
end edge bed dress 
every enter let said 
else any well met 
engine elegant shell them 
~ 
Reproduce the following sentences containing e (c) sound. 
1. Anyone will lend them seven pennies. 
2. Let them help us get the bed. 
3. J eney was very merry with the ten men. 
4. Betty found an empty chest. 
5. It is better to consult Webster than to guess at the stress. 
6. Everyone said it was an elegant dress. 
1. I broke the @ggs when I fell dawn the stairs. 
8. She said to wear the red dress. 
..,_.~.. 
See how well the students can say ~ C c ) " in the following 
exercises: 
"Jenny kissed me when we met, 
Jumping from the chair she sat in. 
Time, you thief' ! 1t'ho love to get 
Sweets into your list, put that in. 
Say I'm weary, say I'm sad; 
Say that health and wealth have missed me; 
Say I'm growing old, but add-
Jenny kissed me." 
(Hunt, "J~ Kiss'd Me') 
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Lesson Eight 
General Aim 
To develop better pronunciation and articulation of vowel sounds. 
Specific Aim 
v 
To help pupils improve the ability to reproduce the sound oo ( U ) 
in words and sentences as in: This book is good. 
Teacher's Procedure 
t..J 
Write the sound oo ( U) on the chalkboard. The teacher presents 
the sound o~ (11 ) by playing a record or producing the sound himself. 
Give the students enough time to listen and imitate the sound they 
heard. Repeat the sound several times so that the students will 
reproduce the same sound accurately. Show pictures and charts to 
illustrate the position of the mouth. The students' mouths should 
assume a similar ppsition. When the sound has been mastered by the 
students give the words 'Which have that sound. Let the students 
reproduce the words aloud individually or in groups or both. 
Pupils' Activity 
Let the students listen carefully to each of the following words 
twice; then have the students repeat them until they can say them 
well. This exercise may be practiced either as a class, or in small 
groups or individually. 
5o 
Medial 
look foot full wool push 
should put good could book 
u 
Reproduce the following sentences containing ~ C U ) sound. 
1. The cookies are good. 
2. The crook stood on one foot. 
3. Put the book on the wooden table. 
4. Look at that brook. 
5. She is good-looking When she puts on the wool dress. 
6. I put the cookies on the book. 
1. Would you look for the cushion. 
v 
See how well the students can say the ~ ( tJ) sound in the 
following exercises: 
•I have a bookcase, which is what 
Many much better men have not. 
There are no books inside, for books, 
I am afraid, might spoil the looks." 
(Bunner, "Shake, Mulleary and Go'i!'!ethe ") 
"The moon looks 
On maJ'lY brooks, 
The brook can see no moon but this." 
(Moore, "Evening Moon") 
"There was a crooked man, and he went a crooked mile, 
He found a crooked sixpence upon a crooked stile; 
He bought a crooked cat, which caught a crooked mouse, 
And they all 1i ved together in a 1i ttle crooked house. n 
Boston University 
School of Education 
Library 
(Unknown) 
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Lesson Nine 
General Aim 
To develop better pronunciation and articulation of vowel sounds. 
Specific Aim 
To help pupils improve the ability to reproduce the sound ~ (Q) 
in words and sentences as in: My father has a new car. 
Teacher's Procedure 
Write the sound ·~ C a.. ) on the chalkboard. The teacher presents 
the sound ii ( Q) by playing a record or producing the sound himself. 
Give the students enough time to listen and imitate the sound they 
heard. Repeat the soo.nd several times so that the students will 
reproduce the same sound accurately. Show pictures and charts to 
illustrate the position of the mouth. The students' mouths should 
assume a similar position. When the sound has been mastered by the 
students give the words which have that sound. Let the students 
reproduce the words aloud individually or in groups or both. 
Pupils' ·Activity 
Let the students listen carefully to each of the following words 
twice; then the ·students should repeat them until they can say them 
well. This exercise may be practiced either as a class, or in small 
groups or indi vidual.ly. 
( . /
Initial Medial 
are arc car calm 
arm ardet&.t barn palm 
art arson far mar 
onset ·~·~honest father psalm 
Reproduce the following sentences containing Ci..c a.) sound. 
1. Are you going far from the farm? 
2. I hurt rq arm oh the iron bar. 
3. Tom wants to be in the army. 
4. John argued ardently about honesty. 
5. I want to put my doll in the cart. 
See bow well the students can say the following exercises: 
Father gave me a car when I returned from the ~· 
The author of the popular novel used to be a doctor. 
Honestly, I am not familiar with card games. 
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Lesson Ten 
General Aim 
To develop better pronunciation and articulation or vowel sounds. 
Specific Aim 
v 
To help pupils improve the a bill ty to reproduce the sew1d i ( :r ) 
in words and sentences as in: Jane has spilled the ink. 
Teacher's Procedure 
Write the sound i ( :r) on the chalkboard. The teacher presents 
v 
the sotmdi (I)by playing a record or producing it himself. Give the 
students enough time to listen and imitate the sound they heard. 
Repeat this sound several times so that the students will reproduce 
the same sound accura te]J. Shaw pictures or charts to illustrate 
the position of the mouth better. The student1s mou#,hs should 
assume a similar position. When the soa.nd has been mastered by the 
students give the words which have that sound. Let the students 
reproduce the words aloud individu.al]J or in~ups or both. 
Pupils 1 Activity 
Let the students listen caretully to each or the following words 
twice; then the students shou1d. repeat them until they can say them 
well. This exercise may be practiced either as a class, or in small 
groups or indi vidual]J. 
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Initial :Medial 
if ink big bill 
ill inside did fish 
in into give pit 
inch it will wish 
... 
Reproduce the following sentences containing 1 (I ) sound. 
1. The King gave a pin to the little girl~ 
2. My sister has six rings. 
3. I give the girl a drink of water. 
4. He was sick and didn •t go fishing. 
5. He had spilled the milk. 
6. Jim gave the tiny bl1lley to Phil. 
7. Bill gave his sister plenty( :of pills. 
8. Did the King insult the big Indian? 
See how . well the students can say the following exercises: 
11\Villcnr, ti twillcnr, ti twillow J" 
And I said to him, "Dicky-bird, 1lby do you sit". 
Singing 1Willavr, ti twillow, ti twillcnr 1 ? 
·~ it a wealmess of intellect, birdie? I cried, 
"Or a rather tough "WOrm in your li.ttle i.nside?n 
With a shake of his poor little head he replied, 
"Oh, willow, titwillow, titwi.llow!' 
(Gilbert, from 1 The Suicide 1 s Grave 1 ) 
' ' 
\· 
t . ~ 
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Leeson Eleven 
General Aim 
To develop better pronunciation :· and articulation of vowel sounds. 
Specific Aim 
To help pupils improve the ability to reproduce the sound ii C). U...) 
- (. 
in words and sentences as in: I saw a ~ge dog. 
Teacher's Procedure 
Write the sound ii C ,j o.) on the chalkboard. The teacher presents 
the sound u (j I.A.) by playing a record or producing the sound himself. 
Give the students enough time to listen and imitate the sound they 
heard. Repeat the sound several times so that the students will 
reproduce the same sound accurately. Show pictures and charts to 
illustrate the position of. the mouth. The students' mouths should 
assume a similar position. When the sound has been mastered by the 
students give the words which have that sound. Let the students 
reproduce the words aloud ind1 vi~ or in groups or both. 
Pupils' Activity 
Let the students list~ caretull.y to each of the following words 
twice; then the students repeat them until they can say them well. 
This exercise may be practiced either as a class, or in small groups 
or indi viduall.y • 
'I .. 
') 
.-, 
( ' 
.~·. 
Initial Medial Final 
upit cube few 
use huge mew 
7011 mute view 
union fume hue 
Reproduce the following sentences containing U. 'r) u.) sound. 
1. Do you have a huge dog? 
2. H~ve you ever seen a mule? 
3. Few people do not like music. 
4. She was beautiful and amusing. 
5. She is using a music book. 
6. Next Tuesday, Sue gives her music recital. 
7. The new Buiek was really a beauty. 
8. Did the new students read the newspaper on Tu.esday? 
See how well the students can say the following exercises: 
Salute the big policeman 
That is but his due. 
Beautiful his costume, 
New his suit of blue. 
He stands there like a statue, 
On the Avenue, -
The very cats for miles around 
Are all afraid to mew. 
(Unknown) 
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Lesson Twelve 
General Aim 
To develop better pronunciation and articulation of vowel sonnds. 
Specific Aim 
To help pupils improve the ability to reproduce the sound ou ( c1 u..) 
in words and sentences as in: £2!, ~· 
Teacher's Procedure 
Write the sound ou(qu.J on the chalkboard. The teacher presents 
the sound ~(cttt) by playing a record or producing it himself. Give 
the students enough time to listen and imitate the sound they heard. 
Repeat the sound several times so that the students will reproduce the 
same sound accurately. Show pictures and charts to illustrate the 
position of the mouth. The students' months should assume a similar 
position. When the sound has been mastered by the students give the 
words which have that sound. Let the students reproduce the words 
aloud individually or in groups or both. 
Pupils' Activity 
Let the students listen carefully to each of the following woJ:ds 
twice; then the students repeat them until they can say them well. 
This exercise may be practiced either as a class, or in small groups, 
I 
or individual~. 
.. ~ 
0 ' 
n 
• 
Initial Medial Final 
our around how 
out brown now 
owl dOim thou 
hour found vow 
ounce house cow 
Reproduce the .following sentences containing ~ ( clu}sound. 
1. The owl came down from the mountain. 
2. Our brown cow has been found. 
3. She shouted loudly when she foand a mouse. 
4. Count me out for about an hour. 
5. Our house is about an hour from here. 
6. The brown mouse ran around the house. 
7. The boy scout bowed to the crowd, 
See haw well the students can say the following exercises: 
Adam was the first man, Eve was his spouse 
They both 1i ved together in a little brown house, 
Now, all went well 1 til the first baby came, 
Then they moved outside and started raising Cain. 
(Unlmown) 
An epicure, driving at Grewe, 
Found quite a large mouse in his stew. 
Said the waiter, . "Don't shout, 
And wave it about, 
Or the rest 'Will be wanting one, too 1 
(Unknown) 
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Pound J Pound J Pound l Pound l 
That is Howard walking round. 
How his bootheels hit the ground 1 
(Unknmm) 
\<I 
l' 
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Lesson Thirteen 
General Aim 
To develop better pronunciation and articulation of vowel sounds. 
Specific Aim 
To help pupils improve the ability to reproduce the sound e C ~ ) 
v 
oo ( U) a Co..) i C I ) Ji cj u.) ou (qu). By reviewing all these 
sounds, pupils ldi.ll lmow how well they have developed their ability 
to pronounce them. 
Teacher's Procedure 
Play records containing each sound. Ask the students to reproduce 
the sound they hear. Cheek the position of their moa.ths. Let them 
write down some words containing each s011nd. Exchange the words with 
their classmates and ask them to pronounce the words which they have 
now. The rest of the class listens and makes comments on what they 
hear. 
Pupils 1 Activity 
Let the pupils play the game o.f cards with words written on them. 
Ask them to pronounce the words as quickly and correctly as they can. 
The teacher will nash the card, then ask someone _ to pronounce it. 
It he pronounces it correctly the teacher will say "right" and give 
him the card. If he fails, the teacher will say "wrongn and call on 
another pupil. 
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lo· book mOU.Dd egg 
else shook nowers 
end brook plow 
jenny cook!les chow 
gness wooden little 
said good-looking milk 
shell arbor spilled 
web honor bitter 
neck bomb fricative 
music calm ar.tiC\llation 
cute psalm lifted 
beauty house ignore 
hues loudly use 
6.3 
/ 
Lessons 1.4 - 20 
Developing Better Pronunciation and 
Articulation of Consonant Sounds 
Pretest on Consonant Sounds 
The following words and sentences will be written on the chalk-
board. Ask the pupils to pronounce each word and sentence orally. 
red 
very 
round 
lazy 
tar 
choose 
verb 
vivid 
fish when 
shoes rush 
brush marvel 
this terrible 
with wound 
although wrap 
cloth shut 
white where 
1. Why did you whisper? 
2. That shop has brushes and shoes. 
3. I have a dozen apples in ~ closet. 
4. Do not run across the narrow street. 
5. I will visit my aunt this vacation. 
6. They both have a toothache 
7. Mother and father gave them a present. 
B. The bees buzzed around the busy boys. 
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Lesson Fourteen 
General Aim 
To help pupils develop better habits of pronunciation and 
articulation of consonant sound. 
Specific Aim 
To help pupils develop the ability to reproduce the sound r ( ,.. ) 
in words and sentences as in: Do not ever run into the ~Doad. 
Teacher's Procedure 
Write the sound r ( r ) on the chalkboard. Play the record or 
the teacher pronounces it. Give the students enough time to listen 
and repeat it quietly. Play the record again or reproduce the sound 
for them. Show the posi tioil of the mouth with the sides of the tongu.e 
touching the upper sides of the teeth. The tip of the tongue is curled 
slightly upward while the lips and the teeth are parted a little. y 
There is a vibration of the vocal cords as the sound is made. Also 
use diagrams or pictures to illustrate the position of the mouth as 
it gives the sound r ( r ). The students mouths should assume a simi-
lar position. 
Pupils' Activity 
Let the pupils listen carefully to each of the following words 
twice; then the students repeat them until they can say them well. 
This exercise may be practiced either as a class, or in small groups 
or individually. 
yarant Fairbanks, Voice and Articulation Drillbook, Harper & Brothers, 
New York, 1940, p. 72. 
Initial 
race 
Medial 
orange 
Final 
near 
rrund red 
very parrot 
year sheer 
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room rain wrap wreck 
glory terrible carry 
their bear far scar 
Reproduce the following sentences containing r ( r ) sound. 
Practice making the sound with the mouth in the right position. 
1. Mary, there is dirt oh your dress. 
2. The rain helps the flowers grow. 
,3. Do not run across the narrow bridge. 
4. You may carry a rose to the garden party. 
'· He carried the parrot around everywhere. 
6. Robert travelled around tb:l 110rld. 
See how well the students can say the following exercises: 
Rock - A - By, Baby 
Roek - a - b,y, baby, roek, roek, rock, 
Baby shall have a new pink froe)4 
A new pink frock, and a ribbon to tie, 
If baby is good and ceases to cry. 
Rock - a - by, baby, rock, rock, rock. 
(Unknown) 
I . 
-"'! 
1. 
• J 
Rumbling in the cbinmeys, 
Rattling at the doors. 
Round the roof's and rannd the roads 
The rude wind roars; 
Raging through the darkness, 
Raving through the trees, 
Racing of'f' again across the great gray seas. 
(Unknown) 
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Lesson Fifteen 
General Aim 
To help pupils develop better habits of pronunciation and arti-
culation of consonan. t sound. 
Specific Aim 
To help pupils develop the ability to reproduce the sound z ( z ) 
in words and sentences as in: Zeke will visit the zoo. 
Teacher's Procedure 
Write the sound z. C z ) on the chalkboard. The teacher presents 
the sound by playing a record or producing it himself. Give the stu-
dents enoo.gh time to listen and repeat it quietly. Flay the record 
again or reproduce the sound for them. Show the position of the mouth 
by forcing air out of the mouth over the lifted tip of the tongue, 
which is almost touching the ridge between the upper gum. The teeth 
are brought almost together, and the Toiceclis used. Also use diagrams 
or pictures to illustrate the position of the mouth as it gives the 
som1d z ( z ) . The students 1 mou. ths should assnme a similar position. 
Pupils 1 Activity 
Let the pupils listen care.tull.y to each o~ the following words 
twice; then the students repeat them until they can say them well. 
This exercise may be practiced either as a class, or in small groups 
or individually. 
V) 
IJ\ 
a, 
'\Q 
Initial 
zoo zebra zone zipper Zip zig-zag 
Medial 
puzzle visit lazy fuzzy diz~y daisy' 
Final 
buzz nose size choose surprise 
Reproduce the following sentences containing z ( z. ) sound. 
Practice making the sound with the mouth in the right position. 
1. Zeke 'Will visit the zoo. 
2. Who has the prize for the puzzle? 
3. His nose is as red as a rose. 
4. Please close the doors. 
5. His cars will win the prize • . 
6. My cousin has some daisies. 
7. The zebra at the zoo was very lazy. 
See hcnr well the students can say the following exercises: 
Buzz, buzz goes the bee, 
Buzz, buzz he sings to me. 
He can sit upon a rose, 
And he can sting ril3' little nose. 
(Unlmown) 
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'!he zebra 1i ves in the zoo 
The rattlesnake lives there too 
The snake slides and hisses 
And the zebra just misses 
When he tries to slide and hiss too. 
(Unknown) 
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Lesson Sixteen 
General Aim 
To help pupils develop better habits of pronunciation and arti-
culation or consonant sound. 
Specific Aim 
To help pupils develop the ability to reproduce the sound v ( V ) 
in words and sentences as in: Violets never grow on vines. 
Teacher's Procedure 
Write the sound ( V) on the chalkboard. The teacher presents 
the sound by playing a record or producing it himself. Give the stu-
dents enough time to listen and repeat it quie~. Play the record 
again or reproduce the sound for them. Show the position or the mouth 
wi 1:h the lower lip in light contact with the outer edges or the upper 
front teeth. The vibrating _ breath is then forced out gradually 
between the teeth. The soft palate is raised. Also use diagrams 
or pictures to illustrate the position of' the mouth as it gives the 
sound v ( V ) • The students' mouths should assume a similar posi-
tion. 
Pupils' Activity 
Let the pupils listen carefully to each of the following words 
twice; then the students repeat them until they can say them well. 
This exercise may be practiced ei trer as a class, or as small groups 
or individually. 
~ ~y' 
. \ 
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Initial 
vine visit voice very value vacation 
Medial 
even ever gravy seven vivid driver 
Final 
move stove weave live love have 
Reproduce the following sentences containing v ( V) sound. 
Practice making the sound with the mouth in the right position. 
1. Vera went to Vermont on her vacation. 
2. Of all the gloves, I am most fond of the violet pair. 
3. I believe I gave the envelope to Eva. 
4. I love to drive through the village. 
5. I'll visit Java on ~ vacation. 
6. He carved the veal and served the gravy. 
7. I will visit the village on Valentine 1 s Day. 
See how well the s tudents can say the following exercises: 
V w. V ... V ~ V the jet planes fl¥, 
V - V - V- V they climb the sky, 
Very, very, very high, 
They visit stars up in the sky! 
(Unknown) 
Very useful and very slim 
Very tidy and very trim. 
Once a week they make display; 
After that they are hidden away. 
Two long legs, and a very small head; 
If you can guess it, enough is said. 
(A clothes pin) 
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Lesson Seventeen 
General Aim 
To help pupils develop better habits of pronunciation and arti-
eulation of consonant., sound. 
Specific Aim 
To help pupils develop the ability to reproduce the sound sh ( J) 
in words aDd sentences as in: She was fishing a big fish out of the ocean. 
Teacher's Procedure 
Write the sound [ J on the chalkboard. The teacher presents the 
sound by playing a ~ecord or producing it himself. Give the students 
enough time to listen and repeat it quietly. Play the record again 
or peproduce the sound for them. Show the position of the mout4h with 
the tongue tip up near the ridge as far s and slide it somewhat 
forward, so that the part just behind the tip is now near the ridge. 
Round the lips and protrude them slightly. Sh is made ri thou t throat y -
vibration as if whispering. Also use diagrams or pictures to illus-
trate the position of the mouth as it gives the sound sh [j J . The 
students' mouths should assume a similar position. 
Pupils' Activity 
Let the pupils listen carefull.y to each of the following words 
twice; then the students repeat them until they can say them well. 
yAmy Bishop Chapin and Ruth Lundin, Your Child's Speech and How to 
Improve It, The Press of Western Reserve University. 
t. 
f) 
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This exercise may be practiced either as a class, or as small groups, 
or individually. 
Initial 
shall sheep shop shadow shelf show shot 
Medial 
sb.nshine seashore cushion washing bashful 
Final 
push fish .fresh dish cash brush crush 
Reproduce the .following sentences containing sh [ J] sound. 
Practice making the sound with the mouth in the right position. 
1. I am ashamed to show you just one fish. 
2. There are many species or fish in the ocean • 
.3. Shall we hide in the shade of this bush? 
4. The dishes should be kept on the shelf. 
5. Fishing a big .fish out of the ocean. 
6. She moved the sheep toward the shaded shack. 
1. She showed us her new shoes and slippers. 
See how well the students can say the following exercises: 
Shhh, Shbh, please be quiet, 
I'm making a little wish, 
Now you may think 1 ts funny, 
But I wish I were a fish. 
(Unknown) 
She left the web, she left the loom, 
She made thr~e paces through the room, 
She saw the water-lily bloom 
She saw the helmet and the plume. 
(Tennyson, "The Lady of Shalott") 
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Lesson Eighteen 
General Aim 
To help pupils develop better habits of pronunciation and arti-
cula tion of consonant sound. 
Specific Aim 
To help pupils develop the ability to reproduce the sound th C !/4 J 
in words and sentences as in: Mother and father gave me a present. 
Teacher's Procedure 
Write the sound th [ j] on the chalkboard; The teacher presents 
the sound by playing a record or producing it himself. Give the students 
enough time to listen and repeat it quie~. Play the record again or 
reproduce the sound for them. Show the position of the mouth with the 
sides of the ~ongue pressed against the upper side of the teeth. The 
tip of the tongue is pressed lightly against the edge of the upper 
front teeth. Then the vibrating breath is gradual.ly forced out between 
. y 
the tongue-tip and the teeth. The soft palate is raised. Also use 
diagrams or pictures to illustrate the position of the mouth as it 
gives the sound th[;!--J. The students• mouths should assume a 
similar posi ti.on. This exercise may be done individually or in groups 
or both. 
Pnpils • Activity 
Let the pupils listen carefully to each of the following words 
]}William Brigance and Florence Henderson, ~· cit., p. 29. 
78 
twice; then the students repeat them until they can say them well. 
This exercise may be practiced either as a class, or as small groups 
or individually. 
Initial 
these though thou their thine thee 
Medial 
although leather rather mother either another 
·Final 
breathe:,_· soothe clothe with teethe 
Reproduce the following sent ences containing th [ ~] sound. 
Practice making the sound with the mouth in the right position. 
1. It is hard to breathe in this air. 
2. Mother gave me a pair of leather shoes. 
3. I want another feather for my hat. 
4. Jly sister has a coat of smooth leather. 
5. Birds of a feather flock together. 
6. Tell them that these and those are theirs. 
7. This is not for thee; that is for thyself. 
See how well the students can say the following exercises: 
These are these, and those are those, 
As soon as we come hi 'Ghar; 
But those are these, and these are those, 
As soon as we go thither. 
(Rodney Bennett) 
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The brave old Duke of York 
He had ten thousand men; 
He marched them up a very big hill, 
Then marched them dOPtn again 
And when they were up they were up - up - up -
And when they were down they were down - down - down 
And when they were only half' -way up, 
They were neither up nor down. 
(Mother Goose) 
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Lesson Nineteen 
General Aim 
To help pupils develop better habits of pronunciation and arti-
cula tion of eons onant sound. 
Specific Aim 
To help pupils develop the ability to reproduce the sound .t;.( [ 6 J 
in words and sentenced as in: I Think they both have a toothache. 
Teacher's Procedure 
Write the sound th [ 6 ] on the chalkboard. The teacher presents 
the sound by playing a record or producing it himself. Give the students 
enough time to listen and repeat it quietly. Play the record again or 
reproduce the sound for them. Show the position of the mouth with the 
sides of the tongue pressed against the upper side teeth. The tip of 
the tongue is pressed against the upper front teeth. Then the breath 
is forced out gradually between the tongue tip and the teeth with a y 
. friction-like sound. The soft palate is raised. Also use diagrams 
or pictures to illustrate the position of the mouth as it gives the - . 
sound th [ 6 ] • The students 1 mouths should assume a similar position. 
This exercise may be done iDdividuall.y. 
Pupils' Activity 
Let the students listen carefully to each of the following words 
f.':illiam Brigance and Florence Henderson, ~roving Speech, 
.B. Lippincott Co., Philadelphia, 1945, p. 3 • 
twice; then the students repeat them until they can say them well. 
This exercise may be practiced either as a class, or as small groups 
or individually. 
Initial 
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thick thread through thought thin thank 
Medial 
healthy 
Final 
path 
author 
south 
thoughtful birthday arithmetic 
teeth cloth north 
Reproduce the following sentences containing th [ e J sound. 
Practice making the sound with the mouth in the right position. 
1. She puts the thunt> in her mouth. 
2. I think they both have a toothache. 
3. Do you think there is a path through the thick woods? 
4. The author celebrated his birthday in the bathtub. 
5. Nothing could soothe Cathy when she had a toothache. 
6. I had left the theater before the earthquake struck. 
1. I lived through a thousand deaths these three days. 
See how well the students can say the following sentences: 
Thirty thousand thoughtless boys 
Thought they'd make a thundering noise; 
So, with thirty thousand thumbs, 
They thumped on thirty thousand drums. 
(Unknown) 
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Breathes there the man with soul so dead 
Who never to himself hath said, 
'This is my awn, my native land.' 
(Scott, 'The LaQy of the Last Minstrel') 
Poet who sleepest by this wandering wave l 
When thou wast born, what birth-give hadst thou then? 
To thee what wealth was that the Immortals gave, 
The wealth thou gavest in they turn to men? 
(Sir William Watson, 'Wordsworth 1 s Grave') 
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Lesson Twenty 
General Aim 
To help pupils develop better habits of pronunciation and arti-
culation of consonant sound. 
Speci,ic Aim 
To help pupils develop the ability to reproduce the sound wh [ & J 
in words and sentences as in: Who is whispering in the llhite house? 
Teacher's Procedure 
Write the sound wh [M] on the chalkboard. The te,_cher presents 
the sound by playing a record or producing it himself. Give the students 
enough time to listen and repeat it guietl.y. Play the record again or 
reproduce the sound for them. Show the position of the mouth with the 
lips rounded and the back of the tongue raised. The lips are separated 
quickly as the breath comes out sudde~ with force. There is no 
!I 
vibration in the vocal cord. Also use diagrams or pictures to illus-
trate the position of the mouth as it gives the sound wh [M.) • The 
students 1 mouths should assume a similar position. 
Pupils 1 Activity 
Let the pupils listen carefully to each of the following words 
twice; then the ~tudents repeat them until they can say them well. 
!/Dorothy Mulgro:ve, Speech for the Classroom Teacher, Prentice Hall, 
New York, 1946, P• 117. 
! ' 
t r'·· 
' i; 
This exercise may be practiced either as a class, or as small groups 
or individually. 
Initial 
what wheat where white whence whine 
Medial 
anywhere somewhat meanwhile nowhere bobwhite elsewhere 
Reproduce the following sentences containing wh [ l::!l] sound. 
Practice making the sound with the mouth in the right position. 
1. Why do you whisper? 
2. Many questions begin with which, what, when, and why. 
3. Who is whipping the white horse? 
4. Why isn't wheat grown everywhere? 
5. The wheel came off with a whistling sound. 
See how well the students can say the following eKercises: 
Where is My Whistle 
"Oh, where is my whistle?" 
Asked Willie one day. 
~ dear little whistle, 
My little white whistle, 
My dear little, white little whistle, I say." 
"Why, here is your whistle," 
His brother replied, 
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"Your dear little whistle, 
Your little white whistle, 
Your dear little, white little whistle," 
He cried. 
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(Barrows and Hall, Expression Co.) 
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Test on Consonant Sounds 
Oral Test 
A. Write the following words on the chalkboard, and have the 
children say the words individually. Each consonant sound must be 
given accurately. 
rush geology 
roof pleasant 
fast dozen 
have fishing 
throat sunshine 
mouth awhile 
thumb meanwhile 
earthquake ground 
weather marvel 
B. Each student selects a short story not less than one paragraph 
and is assigned to memorize it. Students prepare to recite in the class. 
The judgment of this test will depend on pronunciation and articulation. 
C. Let the students read the following poems aloud. Listen to 
their pronunciation and articulation. 
1. There was a young lady named Bright 
Who travelled much faster than light, 
She started one day 
In the relative way 
And returned on the previous night. 
(Unknown) 
,, 
Written Test 
2. My hair was curled and shining, 
My dress was neat and trim. 
I sat alone and waited -
But I heard no word .from him. 
So I washed my hair and set it 
And my dungarees I wore. 
Would that I now could perish. 
My Ted is at the doorl 
(Elaine Tralins) 
Give £ive words .for each o£ the following consonant sounds: 
v - initial 
sh- medial 
wh- medial 
r - .final 
r - initial 
th[e.J- initial 
z - medial 
th[f]. medial 
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Lessons 21 - 26 
Developing the Grammatical Usage and 
Idioms in Speaking Effective English 
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Lesson Twenty-OJ).e 
General Aim 
To help children develop good speech habits. 
Specific Aim 
These are drill exercises to help pupils speak effective English. 
The drill should correlate where possible with the subject to be taught. 
These drill sentences may be put on charts; they may be mimeographed, 
or they may be dictated to pupils to be written in their notebooks. 
Teacher's Procedure 
The teacher should select some common sentences and stress their 
corre~t forms to the students. Much choral speaking will be used. The 
teacher may ask the class to repeat each of these sentences many times; 
also individual pupils will constantly be called on·: to repeat habit-
forming statements. The teacher must listen for them and make drill 
sentences that will accustom the ear and habituate the lips to the 
aceura te form. 
Pupils' Activity 
After choral speaking, each student may be asked to repeat each 
sentence. The rest of the students comment on the sentences they hear. 
Which sentence is correct? Which a entence is incorrect? 
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Repeat the following sentences five times: 
1. "He doesn't want to go." Use don't after we, you, and they. 
2. "I£!!! to school late yeste~." Use~ after have, 
has, and had. 
3. "My father said • we should never say, "My father, he 
said.• 
4. "I !:!:!! all the say. • Use !':.!!!! after have, has, and had. 
5. "He am I did it." We should never say, ''Him and me did it.• 
- - - -
6. "It was I." We should never say, "It lfa.S me.• 
' . \,I 
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Lesson Twenty-Two 
General Aim 
To help children develop good speech habits. 
Specific Aim 
To recognize the usage of the pronouns. 
Teacher's Procedure 
These sentences may be mimeographed, or they may be dictated to 
the pupils to be written in their notebooks, or on pages inserted in 
them. Each sentence should be repeated many times in order to accus-
tom the speech organs to saying the correct form. 
Pupils' Activity 
Pupils can practiie orally for intonation, pronunciation, and 
rhythm in the following patterns. 
Pronouns as object com,plements.--As the completing word (object 
complement) of a transitive veri use the pronouns me, us, him, her, 
them, and whom. 
1. He said that he met you and !!• 
2. She wants you and !!!! in her office. 
3. She is cal.lihg her and me. 
- -
4. I saw £!! and her at the party. 
5. ~ did you see in tO'VIll? 
Pronouns after prepositions.-- After prepositions use the pronouns 
me, us, him., her, them, and whom. 
1. This is between Z2! and !!• 
2. He made it for Mary and !!• 
3. Everyone went but them and~· 
4. She called on ~ and !!• 
5. Whom did he ask for? 
f\ 
I\ ) 
., 
:. I 
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Lesson Twentr-Tbree 
General Aim 
To help children develop good speech habits. 
Specific Aim 
To recognize the usage of pronouns. 
Teacher's Procedure 
These sentences ma.y be mimeographed, or they may be dictated to 
the pupils to be written in their notebooks o:t: on pages inserted in 
the notebooks. Each sentence should be repeated many times in order 
to accustom the speech organs to saying the correct form. 
Pupils 1 Activity 
Pupils can practice orally for intonation, pronunciation, and 
rhythm in the following pattems. 
Pronouns after finite verb "be".-Use the pronouns I, we, he, she, they, 
and who after finite forms of the verb be: 
1. It is I. 
2. It was we. 
3. It may have been .!!! • 
4. It surely was .!!!!. • 
5. It might have been they. 
6. I lmow !!!.2, it is. 
7. Are you sure it was~? 
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Pronouns after "to be" _ completing other verb.-Use the pronouns ~' we, 
he, she, they, and who to complete the imfinitive to be when it is used 
- - -
to complete another verb. 
1. It seemed to be .!:!!• 
2. I should like to be ~. 
3. ID!2, did it seem to be? 
4. !!2 would like to be? 
5. It happened to be they. 
'\ 
l' 
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Lesson TwenyY-Four 
General Aim 
To help Children develop good speech habits. 
Specific Aim 
To recognize the usage of pronouns. 
Teacher's Procedure 
These sentences may be mimeographed, or they may be dictated to 
the pupils to be written in their notebooks or on pages to be insrted 
in the notebooks. Each sentence should be repeated many times in order 
to accustom the speech organs to saying the correct form. 
Pupils 1 Activity 
Pupils can practice orally for intonation, pronunciation, and 
rhythm in the following patterns. 
Pronouns a.f'ter "to be" having subject.-When the infinitive "to be" 
has a subject, use after it the pronoWl.s me, us, him, her, them, 
and whom. 
1. She thought him to be !!!:.. 
2. I lmew the person to be ~· 
3. ~ did you think it to be? 
4. I imagined the leader to be !!!!!• 
5. ~ did you take her to be? 
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·.• Pronouns agreement rlth antecedent.--A pronoun must agree with the 
noun for which it stands in person and number. .When this noun includes 
both men and women, the masculine pronoun must be used. 
1. Will each one open !!!:! book? 
2. Each person should do all !'!! can. 
3. Everyone should control £!! temper. 
4. Neither the boy nor the girl wrote hi:! name in 
the right place. 
5. Every person must judge for himself. 
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Pretest on Vocabulary o£ Idioms 
A. Qr!l 
1. Give two sentences using the word "call". 
2. Give three sentences using the word "get". 
3. Give four sentences using the word. "give". 
4. Give two sentences using the word "leok". 
5. Give three sentences using the word "put". 
6. Give three sentences using the word "run". 
7 •. Give two sentences using the WDrd 0 take". 
B. Written 
Write a brief account of any story showing how to use the 
idioms in two places. 
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Lesson Twenty-Five 
General Aim 
To develop use of the idiomatic forms of the language. 
Specific Aim 
To recognize the usage of the words "run", 11see11 , "take", "talk", 
"turn n, "think. 11 
Teacher's Procedure 
Give a copy of the mimeographed idioms to each student in the 
class. Let the students practice orally for intonation and pronun-
ciation. In order to master new idioms the teacher should ask the 
students to memorize them, as they do not follow any standard rules. 
Pupils' Activity 
The teacher reads the following phrases to the class first; then 
the class follows her. Have the students practice orally for pronoun-
ciation and rhythm. 
run meaning 
-
I'un across meet by chance 
run after pursue 
run along leave 
run a temperature have a fever 
run out of to reach the end of the 
supply 
run over run or drive over 
run short to be near the end of the 
supply 
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(\ 
meaning see 
-
e see red angry 
see to something take care of 
see the light grasp the truth 
see li:t'e get experience 
take 
take after resemble 
take in deceive 
take· it easy be leisurely 
take one 1 s time be leisurely 
take place happen 
talk 
talk down to silence by talking 
talk over discuss 
talk away take uptime 
·~ 
turn a blind eye refUse to see or notice 
turn ·down. reject 
turn in hand over; go to bed 
turn loose set free 
think 
think over consider 
think through study thoughtfUl~ 
think up invent by thinking 
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Lesson Twenty-Six 
General Aim 
To develop the idiomatic form of the language. 
Specific Aim 
To recognize the usage of the words "call", 11getit, "give", "hand~, 
"make," "put". 
Teacher's Procedure 
Give a copy of the mimeographed idioms to each student in the 
class. Let the students practice orally for intonation and pronun-
ciation. In order to master new idioms the teacher should ask the 
students to memorize them, as they do not follow any standard rules. 
Pupils' Ac ti vi ty 
The teacher reads the following phrases to the class first; then 
the class follows her. Have the students practice orally for pro-
nunciation and rhyt~. 
call 
-
meaning 
call down reprimand 
call off stop 
call up telephone 
call to mind recollect 
<-!,' 
~ 
e 
get 
get off 
get over 
get left 
get by 
get along 
get it through your head 
E!!! 
give and take 
give away 
give in 
give off 
give out 
give up 
Hand 
-
in hand 
out of hand 
hand down 
hand over 
make 
-
make believe 
make good 
Boston University 
School of Education 
Library 
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meaning 
to be released 
make clear 
to be ignored 
pass 
manage 
understand it 
giving and takin. will 
balance each other 
disclose 
surr ender 
emit 
become exhausted 
abandon 
ut).der control 
beyond control 
give 
give up 
feign 
be successful 
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. 
,make :, (rileaning) 1 
make haS.tev . hurry 
e make away with destroy 
make a move start action 
put 
put away discard 
put down suppress 
put off delay 
put out extinguish 
put to death kill 
put to rights make tidy 
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Test on Idioms 
Directions: 
A. Build the following idioms into sentences: 
1. run short 6. call off 
2. put off 7. turn in 
3. get along B. see red 
4. give away 9. take place 
5. make good 10. talk over 
B. State the meaning of the following idioms: 
1. run out of 6. turn down 
2. see life 7. think over 
3. take in B. call up 
4. take place 9. get off 
5. talk away 10. give up 
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APPENDIX A 
AUDIO-VISUAL AIDS TO ORAL ENGLISH 
Recordings 
1. Edwin Markham, The Man With the Hoe and other Poems, three 
12-inch records--playing time, 4 minutes per side at 78 rpm. Price, 
$2.00. Produced and distributed by General Records Co., Ino , , New 
York City. 
Record 1, side 1 - The Man With the Hoe. 
side 2 - Preparedness, Duty, Outwitted, 
The Third Wonder, Emphasis. 
Record 2, side 1 - Lincoln, The Man of the People, 
side 2 - Araby, Your Tears, Victory in 
Defeat, 1The Look Ahead. 
Record 3, side 1 - The Joy of the Hills, The Joy 
of the Morning. 
side 2 - A Meeting, A Prayer. 
2. Stories in Rhy"thm. --three 16-inch records; playing time, 
3 minutes per side at 78 rpm. Price, $1.05. Produced and distri-
buted by RCA (Bluebird) Manufacturing Co., Camden, New Jersey, and 
authorized dealers only. 
Record 1, side 1 -- Daniel (by Vachel Lindsay) 
side 2 -- Little Billie Ofilliam Thackeray) 
Hicko;y Dickory Dock 
lo6 
Record 2, side 1 - The Kipw;'s Breaktast (A. A. Milne) 
Christopher Robin (A. A. Milne) 
Father William ( ~ F,4tA4~) 
side 2 - A Dillar, A Dollar 
J abberwoc}cy (Lewis Carroll) 
Record 3, side 1 - The Frog, Mary and Her ·Lamb 
side 2 -- Old King Cole 
3. Pronunciaphone Course on Standard American Pronunciation.-
Seven lQ-inch records; playing time, 3! minutes per side at 78 rpm. 
Price including manual, $7 .9.5. Produced by Professor Edward H. 
Gardner, University of Wisconsin, and E. Ray Skinner, Phonetician, 
Department of Speech, University of Wisconsin. Distributed by Pro-
nunciaphone Corporation, Chicago, Illinois. 
4. Spoken English and Broken English.-Two 12-inch records; 
playing time, 4 minutes per side at 78 rpm. Price, with manual, 
$7 • .50; ten per cent discount to schools. Produced and distributed 
by Lingu.aphone Institute, New York City • 
.5. A Christmas Carol.-One 16-inch record; playing time, 
30 minutes at 33 1/3 rpm. Price, $3. 7.5. Produced am distributed 
by c. P. Macgregor Co. Inc., Hollywood, California. 
6. Consonant Sound Discrimination (File no. Sp la. 16 5) Univ. 
of Indiana Production; albmn of t hree records, manual. 
7. American Speech (File no. Sp 2a. lA-S) Linguaphone Institute, 
R ockefeller Institute, New York; alb~~ of 6 records. 
1 \ D \ 
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Films 
1. American Spoken Here.-One f'ilm, 10 minutes. May be leaeed 
for a period of' 3 years. Consult local library f'or fees. Produced 
and distributed by Teaclling Film Custodians, Inc., 25 West 43rd Street, 
New York 18, N.Y. (Black and white). 
2. Basic English.-Six films, 11 minutes each. Price of the 
set, $390. Produced and distributed by the March of Time Forum Films, 
369 Lexington Ave., New York 17, N.Y. (Black and white). 
3. Improve Your Prommciation.-One film, 10 minutes. Price, 
$50. Produced and distributed by Coronet Films Inc., Coronet Build-
ing, Chicago, Illinois. 
4. Using Your Voice.-One film 11 minutes. Price $45. Pro-
duced and distributed by Yo1mg American Films Inc., 18 East 41st 
Street, New York 17, N.Y. (Black and White). 
5. Ways to Better Conversation.-One film, 10 minutes. Price, 
$5o. Produced and distributed by Coronet Films Inc., Coronet Building, 
Chicago, Illinois. (Black and wbi te) • 
6. Do Words Ever Fool You?-One film, 10 minutes. Price, t5o. 
Produced and distributed by Coronet Filma Inc., Coronet Building, 
Chicago, Illinois. (Black and :mite). 
1. Let's Read Poetq.--One film, 10 minutes. Price $2.50 to 
rent. Produced ani distributed by Bailey Films Inc., 65o9 DeLangpre 
Ave., Hollywood 28, Ca.li.fornia. (Black and white). Poems include: 
Who Has Seen the Wind? (by Christina Rossetti) 
i ,, 
r·· 
Filmstrips 
Rain in SUDDiler (by H.W. Longfellow) 
The Brook (by James Whitcomb Riley) 
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1. The Key to Good Speech.-May be rented. Price nnavailable. 
Produced by Saira Inc., Chicago, Illinois. Distributed by The National 
Saf'ety Council, 20 North Wacker Drive, Chicago, Illinois. 
2. Improve Your Vocabu.lAry.--Price, $6.00. Produced and distri-
buted by Young American Films Inc., 18 East 41st Street, New York 17, 
New York. 
3. Seeing, Hearing, and Spelling.-Price, $5.00. Produced and 
distributed by Curriculum Films Inc., 41-17 Crescent Street, Long 
Island City 1, New York. 
4. Relati.on,;of Personality to Coii1IIIWlieation.-Price, $3.00. 
Produced and distributed by the Society for Visual Education, Inc., 
1345 West Diversay Parkway, Chicago, Illinois. 
5. Hearing Sounds in Words. 
6 ~- Consonant Sounds. 
7. Trie:ky Consonant Sounds. 
B. Long Vowel Sounds. 
9. Letters Which Work Together. 
Produced and distributed by Popular Science Publishing 
Co., Audio-Visual Division, 353 Fourth Ave., New York 10, 
New York. 
5. Fun with Speech Sounds, Coronet, 19SL!.. 11 minutes , black and 
white; $55. color, $110. 
6. Let 1s Pronounce Weill Coronet, 1952. 10 min., black and white, 
oo lor, ~;>100 . Educ ational oonsult ant--H. P. Douglas, Uni ver sity of 
Colorado. 
'J i Pierre Learns English, Curriculu.m Films, I nc., 1951. 
(\ 
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APPENDIX B 
The results of the questionnaire sent by the writer to Thai 
students who are studying in the States indicate'- that the greatest 
problem they have in learning to speak English is pronunciation and 
articulation of certain vowel and consonant sounds; for example, 
~09 
v v . . a.) l( I ) iJ.,( t r..t)a-.ei..OU.. ( dU..) The vowel sounds ~ C E ) J o o C U) ,~ Cc.... C ) ) U , 
. -z z rct) , -.d.Cj)).dc;fl)J.t-i (G)_~ 
The consonant sounds V ( "V J ) C ) -> 
CAw> cl -w£ C M ) 
Other sections of the questionnaire indicated that they had 
some d.ii':ficulties with vocalization; :for example, pitch-lack of 
variety, rate--hesitant, loudness--too weak, and quality--harsh. 
The smaller sections indicated some problems with the grammat-
ical usage; for example, ho1r to use the tense o:f verbs correctly, 
how to use the pronouns in various kinds of sentences, and how to 
use idiomatic phrases which are the most colorful and picturesque 
expressions in a language. 
The following are some copies of questionnaires sent by the 
writer to Thai students indicating the problems in speaking English: 
QUESTIONNAIRE 
THAI DIFFICULTIES WITH ORAL ENGLISH 
I am trying to find out what problems Thai pupils encounter in learning 
to speak English. It would help in appraising the difficulties if you would 
answer the fallowing questionnaire: 
1. Vfuich consonant sounds give you or Thai people trouble? Please put a 111 11 
if there is great difficulty; a 11 2tt if there is some difficulty; a 11311 if 
there is minor difficulty; and 110" if there is no difficulty. 
Initial Sounds Medial Sounds 
b (b) boy ~o ( o) mar£_le /~(o),~r~ ) 
c or K (I') 
d (J) 
f (f) 
-(g) ~ (h) 
as in· 
as in 
as in 
as in 
as in 
~ool. ~ 0 c o ) lo.2,al / f Co ) , /C 3 ...> 
day 19' Co?, 1 ( -3 ) can~ / 9' Co ,Z 1 Cd ) 
face ..,o ( <t ) bef.ore /9co) , 1 (3) 
iarden 19' c o ) 1 1 C s ) a~ain ..2ri c e: ) 
Final s~unds 
mob . .J G( o) 
coo!£ -2o co ) 
land ., ~ C& ) 
proof. 1 2 c o ) , 1 r 3 J 
bi~ /9 (O ) I I ( 3) 
2. 
i ~~~ 
iii ('01) 
ii' (it) £ (P) 
r (t) 
i (S) 
t ( t) 
v Cv) 
w (W) 
y (j) 
! (z) 
as in 
as in 
as in 
as in 
as in 
as in 
as in 
as in 
as in 
as in 
as in 
as in 
as in 
nad fo Co ) behave / Cf C92 j(J ) 
Ioin 11 ( () ) 1 I t -3.) maJor !IU> 2: ~(.3) bri~e /7 Co), 3 ( ~ ) 
!and /i Co), /( ~.J.~ICJ) sE>!o f t eo>', tr.t),t(3) Soi! 1 9 co>,~ J(3 ) 
!!ade ..?.C) .Co ? f~er ,1o(o ) ~ ~c> ( o) 
!!est ..)6 Co ) ma~ .,fo(o ) doW!!, ~0 co ) 
E_ack _,,s, c o ) keeE_er ~o co) caE_ -2 c) c 0 ) 
~ace l O Co ),,(l), "'fJ(~)~eund 7 t:o) , 'f(~)1 q(.j ) fa!:_ 11 Co ) 1 S(~J,1(3) pwUl ta co) ba!,ket .io Co ) t~ ~o c 0 ) 
!:_able ..t6 Co ) a.f!:_er -'o C o ) fas!:_ ,J o Co ) 
!ery 5-Co ), '7( 1)1 iC~) even ,3 C o), /1(~), ( C..J) gi!e 7 Co), 1 r~ )~elf ( ~ .) 
!.ant l1 ( C!l 2, 1 c ~ ) a!!,ays J, co) 
l_ard <6 co ) . lawzer, f,!J..f:.,JD, I C3 ) 
zoo .3 co ) 1 f (1),~ 5(~ ) en-g ~ fd( l), 5(~) buzz"' t; ( o ) , S'(t ), C (~)~ 3 ( 3) ~(3~ --
Please check the blends which you or Thai peo~~ have trouble in saying. 
Please put a 111 11 if there is great difficulty; a 112" if there is some difficulty; 
a "3" if there is minor difficulty; and 110 11 if there is no difficulty. 
bl (bl) as in 11blend't !J(o), ~ (,3) 
br (br) as in "bruise" 3oco') 
ch (tf ) as in 11choose"l'f (O)J / ( 3 ) 
cl (kl) as in 11clue 11 -'o co ) 
cr (kr) as in "crunch" 11 Co),~( 3) 
dr ( dr) as in "dry" '7 c o) J 1 (' :3 ) 
sch (sk) as in 11sche>ol" ~o( o ) 
scr (skr) as in "script"~<~ Co) 
sh (.f_) as in "sheep" ~Co),"/(0~ '(~ ) 
sl (sl) as in "slit" . =?o ( o) 
sm (sm) as in "smal1° ~o (o ) 
sn (sn) as in "snort" .2d ( o) 
sp ( sp) as in "span" -' o ( o) 
fl (fl) 
fr (fr) 
gl (gl) 
gr (gr) 
pl (pl) 
pr (pr) 
as in "fly" ~o(o) 
as in "fresh" tU ¢), ~ ( 3 ) 
as in "glee" ~o(o) 
as in "great" !.!1.__{__!!_)" 1 c 3 ~ 
as in "pleasant~ ) 
as in "praise" {! <>( o) 
spr (spr) as in "spray" lf( o )) I C ~.) 
st (st) as in "steel" ~o(-o) 
str (str) as in "strong"~ )~ I r ~ ) 
sw (sw) as in 11swell 11 !Jo co ) 
th ( ~ ) as in ''this" ~-c 0 )~ /e, (/~ 3C~},~ ~C.3_) 
th ce) as in "thought".J...C!a).l/,? (t)_.~c~) 1 (3.) 
thr ( er) as in "three" I J (a) I~ ( 3.) .I 
wh ( ~) as in 11white" 1 c o )~ /o r ~.), ~ (3 _) 
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3. Which ¥Owel sounds are most troublesome in your opinion? Please check. 
a. Short Vowel Sounds: 
b •. 
a ( ae ) as in "at" ~ 0 ( 0 ) 
e ( G ) as in "edge" t§ co ) J <!I C ~ ) , 3 r .3 .) 
i ( I ) as ~n "it" ' 0 r 13 ) , ..,- c -2 J J G C 3 ) 
c ( C>) as 1n "on" ~()Co) 
u (u) as in"pull" ' 'co ), .3 C ~J, ' ( 3~ 
u ( 1\. ) as in "fun" 3S> co 2 
!.eng Vowel Sounds and Diphthongs: 
Q ( Q ) as in nfathet' IS ( tJ), s c 3' 
- ( i ) as in "bt~ -~o co ) !.c. ( 0 ) b "~-....... ---as in n·o ey ~ !} (o) 
il ( u, ~ as in "~oo~" ~d (o) 
ai ( qi) 
~ (cnT) 
01 ( ::>1) 
;@- Ci ~A-) 
e1 ('tl) 
-
as in "ice" ~d ( o ) 
as in "our" 13 < o) 1 '1 (' ..! ) 
as in "voice" / 9 (C) ) , I C .5 ) 
aS ift "eutt't / ft. ( Q ) I _3 ( ~ ) J .J ( _3..) 
as in "gctten ~rJ (o ) 
4. Does the accent or stress on words give trouble? Please check. 
No J 
' 
Yes 1"7 : For ex'ple: 
pre . fer a ble for Ye:r/ er a ble 
hos pi tall for hos pit a1 
5. Is articulation or pronunciation a problem in your opinion? Please cheek. 
No I , 
---· 
Yes I 2 : 1. Substi tuticn fer another consonant: 
( 1 ) for ( r ) , for example: light :te~r right 
( tJ) for <f ), for example: ~oose for-~oes 
2. Substitution of voiced or voiceless sounds: 
( d ) for ( t ) , for example: mad for mat 
( z ) for ( s ) , for example: ~ei'l for seal 
3. Omission of a sound or sounds: 
For example: he 1p for he}p 
. gover 1ment or government 
Does pitch of the voice give trouble1 Please check. 
' 
Yes I !)- : 1. Too high ~ 
2. Too low o 
3. Lack of var1ety / .3 
7. Does voice volume give trouble? P.lease check. 
No / "0 , Yes / 0 : 1. Too loud 0 __,;; __ _ 
2. Too weak /0 
. . 
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B. Does quality of the voice give trouble? Please check. 
9. Dees 
No 0 , 
_;;..,__. Yes . . 1. breathy ..3 -__,;~---2. harsh s-3. hoarse __ ....-3,__ __ _ 
4. excessi~v~e"""n.~. a~s~a""'!"'"i t~y~- s-
5. absence of nasal tone on the 
M(O'Yl), N(tn.), and ng( :J ) sounds ~·~"---
rate of speaking. give treuble1 Please check. 
Ne f , Yes I~ : 1. too fast t>-2o too slow I 
3. hesitant II 
10 o ~ you sometimes omit the unimportant words when you speak? 
For example~ 
No /'1 , 
11It 1 s easy way to de> 11 instead ef 11It's an easy way to de it." 
"I like tall man 11 instead 0f "I like the tall man." 
Yes d o 
---
11. Other difficulties? Please list. 
1. ~~ of~o-,~o-_ ..-.. ~~ ~c/-~~ 
.3 r.Jf~~ ~yw~~ ~ 
f . ,Yet_e..........cJ;(fO ...eoc~~~ 
Thank you very much for your help. 
·.\ 
' 
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Analysis of Data 
Tables I, II, III, and IV which follow summarize the frequency of 
of occurrance of certain difficulties in spoken English as rep orted 
t hrough t he checklists by Thai students. 
A total of t wenty-five questionnaires were sent out and t wenty 
were returned. 
Table I. Frequency of Occurrance of Di fficulties with Consonant 
Sounds: 
Consonants Number of Checks Number of ChecKs Number of checks 
Initial Sounds Medial Sounds Final Sounds 
b ~ b ) 0 2 0 k k) 0 l 0 
d ii l 1 0 f 0 l 1 g l 0 1 h 0 l j 1 2 3 
1 ~~ 2 2 1 m 0 0 0 n 0 0 0 p 0 0 0 
r ~il 10 13 9 s 0 0 0 t 0 0 0 
v (V) 15 17 13 
w ( w~ l 0 y ( . 0 1 ( i) i 17 15 14 z 
Difficulty with initial consonant r ( r) was reported 10 times 
that is, by 50% of the students; with initial consonant ! ( V) 15 times 
that is, 75% of the students; with initial consonant z ( 'Z.) 17 times that 
is, 85% of t he students. 
Difficulty with medial consonant r ( r) was reported 13 times t hat 
is, by 65% of t he students ; with medial consonant v ( V) 17 t imes t hat i s, 
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85 % of the studentr:;; with medial consonant z ( z.) 15 times that is, 
75% of the students. 
Difficulty with final consonant £ ( r) was reported 9 times that 
is, by 45% of the students; with final consonant ~ ( V ) 13 times that 
is, 65% of the students; with final consonant ~ ( Z: ) 14 tilnes that is, 
70% of the students. 
It appears that t he consonants r, v, and z cause difficulty in 
all positions. 
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Table II. Frequency of Occurrence of Difficulties with Blends 
Blends Number of Checks Blends Number of Checks 
--
bl !bl) 2 n tl 0 br br~ 0 fr tr 2 
ch tS 1 gl ~L 0 
cl rl 0 gr ~~· 1 r ~<,r 2 pl PL 0 
dr c!r 1 pr Pr 0 
sch Sf<. 0 spr spt 1 
scr t' 0 st rt 0 sh f 13 str str 1 
sl SL 0 sw sw 0 
sm (snt 0 
thn 
15 
sn (S'I'l j 0 h e 17 
sp (5P 0 tbr ar 2 
wh (.M- 12 
The above figures ,show that the only blends which caused signifi-
cant diffi~ulty are~ cJ) sound, th (f) sound, th ( E>) sound and wh 
(~) sound. 
sNJPras reported as a difficulty 13 times or by 65% of the students; 
th (~) was reported as a difficulty 15 times or by 75% of the students; 
~ (a) was reported as a diffj_cul ty 17 times or by 85% of the students3 
wh (.M.) was peported as a difficulty 12 times or by 6o;6 of the studert s. 
There _ appears to be general agreement about which sounds create most 
difficulty. 
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Table III. Frequency of Occurrence of Difficulties with Short Vowels, 
Long Vow·els, and Diphthongs. 
Short V owe1s, Long Vowels, and Diphthongs Number of Checks 
a ? ae) 0 
,J 8 g 
' € l j_ ~ ~ 10 0 0 
v !~l 9 00 u 0 ·a 5 - 0 e 
0 ~ 0 ) 0 
u 0 
.... !;~ 0 a~ ou 7 oi 1 
- CJ u.) 6 u 
ei ( C1;I-) 0 
The above f i gures shovv t hat the significant difficult ies vrer e 
cause<:). by i_ ( g ) sound, i ( I ) sound, o"'o ( U) sound, ~fij3ound, .9.£ ( ClU.) 
sound, ~ ~u..) sound. 
The ~ ( t:. ) sound was reported as a difficulty 8 times or by 40% 
of the students; ! (I.) was reported as a difficulty 10 times or by 
v 5 o~,; of t he students; .££ ( tl ) vras reported as a diffi culty 9 times or 
by L.5% of the students; .i. ( cl ) was reported as a difficulty 5 times 
or by 25% of the students; ~ (qa) was reported as a difficulty 7 t imes 
or by 3.5% of the students; ~ ~!A.) vras reported as a difficulty 6 ti1nes 
or by 30% of the students. 
Agreement as to which vovrel sounds and diphthongs created most 
diffi~ ty was not so clear as in the reporting on the consonants and 
blends. 
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Table IV. Frequency of Occurrance of Difficulties with Vocalization 
and Intonation. 
Vocalization and Intonation 
,_, Number of Checks 
-
Accent or stress 17 
Articulation 19 
Pitch 
1. Too high 2 
2~ Too lovr 0 
3! Lack of variety 13 
Voi ce volume or loudness 
1. Too loud 0 
2. Too weak 10 
Quality 
1! Breathy 3 
2. Harsh 5 
3~ Hoarse 3 
4~ Excessive nasality 5 5. Absence of nasal tone 4 
~ Too fast 5 
2~ Too slm·r 1 
3. Hesitant 11 
Miscellaneous 
1. Lack of int onation in sentences 15" 
and ph.rases ., -
2~ Use incorrect tense 0 
3. How to use pronouns in various ' 
kinds of sentences -,., 
4. Idiomatic expressi ons lO 
The difficulties in Vocalization and Intonation most often reported 
were:_ accent or stress, articulati on or pronunciati on; pi t ch--lack of 
variety; loudness-too weak; rate--hesitant; l ack of intonation in 
sentences and phrases; idiomatic expressi ons. 
Accent or stress was reported as a difficulty 17 times or by 85%; 
articulation or pronunciation was reported as a dif ficulty 19 times or 
by 95%; pitch--lack of variety was reported as a difficulty 13 times 
or by 65% ; loudness--too weak was reported as a difficulty 10 times or 
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by 50%; rate--hesitant vras reported as a difficulty 11 times or by 
55%; l ack of intonation in sentences and phrases was reported as a 
difficulty 15 times or by 75%; idiomatic expressi ons was reported as 
a difficulty 10 times or by SO%. 
Only two areas were not mentioned at all as creating difficulties. 
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~ and Conclusions 
The pur pose of developing this -,vorkbook is to help juni or-}ligh-
school pupils in Thailand speak mor e accurate k"lerican English by 
establ ishing corr ect vocal pat t erns and corr e ct h abits of pronuncia-
tion and articulation. 
Conclusions 
1. The difficulties which Thai people encounter in speaking 
Engli sh can be identified by them. 
2. There is a bigh degree of agreement a:m.on3 Thai people speak-
i n g English concerning those difficulties which the,j. encounter in 
speru<ing t he language. 
3. Some attention should be given to specific areas of possible 
weakness when Thai students are being taught to speak English. 
References for Teachers 
The i'Jriter has found t he f>ollovring books and magazines to be 
especially helpful. 
Agard, F~B., and' H.B. Dunkel, An Investigation of Second-Language 
Teaching, Boston, Ginn ~d Company, 194~. 
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This book discusses in detail all that is entailed in teaching a sec-
ond language . The various methods by which this can be done are des-
cribed and suggestions are given to the teacher to utilize in his ovm 
classroom. 
Annotated Biblio 
y o er o. 
and Welf are (For sale by the superintendent of documents, U. S . Govern-
ment printing off ice, Washington 25, D.C., price, 65 cents). 
Thi.s is an excellent bibliography with short annotati ons which list many 
yaried sources and books which vrould be very valuable f or a per son who 
was interested in teaching English as a foreign language or for anyone 
who needed any type of informati on on this subject. 
Corneli us, E.T., Language Teaching, A Guide for Teachers of Fore;gn 
Languages, N.Y., Thomas Y. Crowell and CO., 1953. 
This book does not deal specifically vri t h lllformation that i s only 
t or those who are interested in teaching English as a foreign language, 
but deals >rit h all t ypes of foreign language teaching. As such, it 
tells of methods, gives suggestions for teaching, etc., all of w~ich 
can be applied to the teaching of English as a modern foreign language 
specifically. 
This book deals >vi th teaching and learning English specificall y by 
what is the Oral Method or the Direct Method. These methods are des-
~ribed and suggestions are given for teacl~g. 
Kensit, D.B.J., 11An Experiment in Language Teaching i;'fith Visual Aids," 
English Lapgq_age _Teaching, 4:199-205, June, 1950. 
Thi s is a good arti cle dealing '\1\rith the subject of visual aids being 
used in teaching of foreign languages. llany good suggestions are 
given v.rhich can be utilized by teachers of I!.,'nglish. 
Lado, Robert, Linguisti cs Across Cultures, Ann Arbor, llichigan, Uni-
versity of Michigan Press, 195'7. 
This i s a ver'IJ interesting book which analyzes lingui stics and cultural 
proble:r.ts in learning a f oreign l anguage. I t is 1reant to be a course 
in appl i ed linguistics for language teachers. 
119 
Ogden, C. K., The Basic Dictionary, 2nd ed., London, K. Paul, Trench, 
Truber a.n(). Go., 1932. 
This dictionary of Basic Engl ish words gives 7,500 of the most useful 
words vrith their equivalents in Basic English. 
Richards, I.A., BasicEnglish and Its Uses, N.Y., w.w. Nonton ancl. Co., 
19h3. 
This book explains the system of Basic .English and tells of its many 
uses. It also gives suggestions for teaching it and the words themselves. 
The E'nflish Journal, National Council of Teachers of Engl ish publica-
t ion, 8Li9 West 1o7th Street, Chicago 43, Illinois. 
This is a journal for English teachers and contains many useful articles 
that deal vrith teaching of English to American students. Many suggest-
ions given for teaching may be applied to teaching English as a foreign 
language, and from time to time specifi c articles may appear on English 
as a foreign language. 
The Modern Langua~e Journal, National Federati on of Modern Language 
Teachers Associab.on, BusJ.ness Manager, 7144 Washington Avenue, St. 
Louis, Missouri. 
This journal has articles deali ng ·with teaching of particular f oreign 
languages an~ many arti cles appear about the teaching of English as a 
modern foreign language. 
Morris, I sa13-c, The Teaching of English as a Second Language, N.Y., 
Macmillan Co., 1945. 
This book deals with the teach:i.ng of English as a second language 
specifically. ?fays of teaching it and suggesti ons for l!lore effici ent 
t eaching are given. 
from Lan!maae Learnin , Series I, English as a 
1ch1gan, Research Club in Language 
Series I is a group of articles on the teaching of English as a _ 
f oreign language. These articles have been selected because they are 
the best vrhich appeared on the subject in ~angu5j€l Learning. The art-
i cles deal vrit h various phases of the teacmng o English to foreign 
st udents. 
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Sample Recordings of: 
v 
Lesson 7, Vowel .! c ~ ) 
1eSSOJ?. 8, Vowel VI .2.2. ( tJ ) 
VI 
Lesson 10, Vowel i 
-
( I) 
Lesson ll, Vowel - (~-u.) u 
Lesson 14, Consonant !: c,.. ) 
Lesson 15, Consonant !_ ('Z) 
Lesson 16, Consonant .! ( v ) 
Lesson 17, Consonant sh (J) 
Lesson 18, Consonant ~( !ft ) 
Lesson 20, Consonant !!! ( .l:!l. ) 
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